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The Gifted Curriculum Project is a three-phase effort to improve gifted education in
the Radford City Schools and the Giles County Schools. The project began in the fall
of 1983 and continued through the summer of 1988. Phase I of the project focused on
developing a model for training elementary classroom teachers to serve gifted
students in the regular classroom. Phase II of the project - CURRICULUM
MODIFICATIONS FOR THE GIFTED IN THE ELEMENTARY SCHOOL - had as its
purpose the development of a collection of lessons which elementary teachers could
use as models in design'ng nppropriate activities for gifted elementary students. The
third phase of the Gift.d Curriculum Project is this guide - A GUIDEBOOK FOR
EVALUATING PROGRAMS FOR THE GIFTED IN VIRGINIA SCHOOL DIVISIONS.
The purpose of this phase of the project was tc develop an evaluation procedure
which school divisions in Virginia could use to measure program effectiveness. The
development of this manual is the result of collaboration among the Pulaski County
and Montgomery County Schools as well as the Giles County and Radford City
Schools.
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Joyce Buck - Gifted Coordinator - Radford City Schools
Frances Hunter - Gifted Coordinator - Radford City Schools
Betty Overdorf - Gifted Coordinator - Radford City Schools




ACKNOWLEDGMENTS

This guidebook to evaluating program for the gifted is the product of
many people. The authors would particularly like to thank Dr. Carolyn
Callahan for reviewing a draft of this work and providing many
recommendations for improvement.  While whatever errors may remain
are ours, we owe a debt to her thorough critique.

Appreciation is also given to Dr. Lynn Cole and the Maryland State
Department of Education for permission to use their Criteria for Excellence:
Gifted and Talented Program Guidelines and their resource book, Evaluating
Gifted/Talented Programs, in the planning stages of developing this
guidebook.  Alsc, our thanks to Dr. Cole for her encouragement and many
suggestions when we began this task.

The general evaluation model used in this guidebook is based on the
Discrepancy Evaluation Model developed by Malcolm Provus. While this
model is greatly simplified in our adaptation, a debt is owed to Diane
Yavorsky for her explication of the model in Di.crepancy Evaluation: A
P . 's Guide.

Special thanks is given to the Chapter 2 Programs and the Programs for
the Gifted offices within the Virginia Department of Education. Both
recognized the need for this project and supported the funding of it. The
Radford City Schools is especially grateful to Dr. Mary F. Lovern, who, prior
to her retirement, was Associate Director of Research and Program
Development at the Virginia DOE. Dr. Lovern showed great interest in all
phases of the Gifted Curriculum Project. Without her support, this project
would not have been possible.

Finally, the participants in this project express gratitude to the Radford
City School Board for acting as fiscal agent of this regional effort.
Cooperative projects are critical to program growth in rural areas such as
Southwest Virginia, and we appreciate the encouragement to pursue
ongoing regional activities.

3




III.
Iv.

A GUIDEBOOK FOR EVALUATING
PROGRAMS FOR THE GIFTED
IN VIRGINIA SCHOOL DIVISIONS

CONTENTS

. USING THIS GUIDEBOOK
II.

PROGRAM DESCRIPTION
EVALUATION QUESTIONS

PLANNING POR DATA COLLECTION

. DATA COLLECTION AND ANALYSIS
VI.

INTERPRETATION AND REPORTS

APPENDIX A: PROGRAM DESCRIPTION PORMS

APPENDIX B: EVALUATION WORKSHEETS
APPENDIX C: MASTER INSTRUMENTS

GIFTED PROGRAM STAFF QUESTIONNAIRE
PRINCIPAL'S QUESTIONNAIRE

GUIDANCE COUNSELOR'S QUESTIONNAIRE
IDENTIFICATION COMMITTEE QUESTIONNIARE
CLASSROOM TEACHER'S QUESTIONNAIRE
SUPERVISORY PERSONNEL QUESTIONNAIRE
ADVISORY COMMITTEE QUESTIONNAIRE
SECONDARY STUDENT'S QUESTIONNAIRE
PARENT'S QUESTIONNAIRE

PROGRAM DOCUMENT REVIEW LIST
PROGRAM DOCUMENT REVIEW FORM
EXPERT REVIEW FORM

INSTRUCTIONAL METHODS RATING SCALE
STAFPF DEVELOPMENT QUESTIONNAIRE

i




A GUIDEBOOK FOR EVALUATING PROGRAMS FOR THE GIFTED
IN VIRGINIA SCHOOL DIVISIONS

I.  USING THIS GU.DEBOOK

THE PURPOSES OF THE GUIDEBOOK

This guidebook 1is intended to provide clear, non-technical
descriptions of procedures for evaluating local programs for the gifted.
It is designed for program coordinators and oth.. administrators within
Virginia school divisions who have the responsibility of planning and
conducting evaluations of these programs. The guidebook provides
step-by-step procedures for the evaluation process, from the first
phases involving program description and identification of concerns
through the final phases of report writing and implementation of
evaluation findings. The materials also include instruments,
worksheets, and other information needed to implement these evaluation
procedures. While the guidebook was primarily designed for persons
with limited experience in evaluating programs for the gifted, the
resources should also be useful to persons with expertise in this area.

Evaluation is an essential part of any program for the gifted. As
programs are planned and developed, it is important to assess the value
of all program components: Are they well designed? Are they
implemented as planned? Are they producing the desired results? Clear,
reliable answers to these questions are needed to assure program
quality and to assist local administrators in making programmatic
decisions. For this reason, the major focus in the development of this
guidebook was to provide information for local decision-makers. In
addition to providing a resource for conducting evaluations, this
guidebook is also intend=d to assist school divisions in developing the
Evaluation section of their I.ocal Plan for Education of the Gifted.

INTERNAL AND EXTERNAL EVALUATION

External evaluation, in which a team of persons outside the
division gathers and interprets the information, provides many
advantages to the program being evaluated and to the external team.
It offers greater objectivity and different perspectives to the local
program, It also provides some opportunities for the external team to
observe difierent solutions to problems that they have encountered in
their own programs, as well as opportunities to see some of the common
problems from a different perspective. However, external evaluations
are usually far more expensive and time consuming than internal
evaluations generally cannot be conducted every year. Since evaluation
needs to be an on-going process, it is necescary for divisions to use a
combination of each -- regular internal evaluation with periodic external
evaluation,




This guidebook has been developed with both formats in mind.
In all phases in which the procedures would differ depending on the
format, the distinctions are noted. However, in developing this
guidebook, the practicality of procedures was a major consideration.
Evaluations conducted completely by an external team are rarely
practical for the locality being evaluated or for the external team.
Therefore, the procedures for external avaluations presented in this
guide are really a combination of internal and external formats.

THE EVALUATION PROCESS

The following is intended as an overview of the entire evaluation
process as it is outlined in this guidebook. Although evaluation
frequently connotes an elaborate process, which some view with
reverence and others view with mistrust, it is essentially nothing more
than systematic inquiry. One identifies general concerns about the
program, translates these concerns into specific questions, systematically
gathers information needed :0 answer these questions, interprets the
information that is collected, and then frames recommendations related
to the original concerns based on the findings. The process involves
four phases: planning, collecting the data, interpreting the data and
reporting results, and implementing recommendations.

Planning:

The planning phase is described in sections II, 1I1, and IV of the
guidebook. It involves describing the program, determining general
concerns, specifying evaluation questions, identifying sources of
information to answer these questions and methods of collecting the
information, and assigning time lines and responsibilities. Without
question. the planning phase is the most important. Tne product of this
phase is an evaluation plan which serves as a blueprint for all
subsequent phases.

Ideally, the planning phase is conducted in the spring. The
resulting evaluation plan can then be used in the Evaluation section of
the annual revision to the local plan. Furthermore, since this represents
a large part of the entire evaluation task, that task is divided between
two school years: One can enter the next academic year with a major
portion of the evaluation work completed.

As outlined in this guidebook, the planning procedures are
essentially the same whether a division is conducting an internal or an
external evaluation. Som. of the decisions made during the planning
may differ, but the procedures are the same.




Collecting and Analyzing Data:

An essential component of data collection is the use of
appropriate instruments. This represents one of the most difficult tasks
for local evaluations. Developing instruments is time consuming and
requires expertise; adopting instruments developed by other programs
is rarely possible since each instrument's items depend on the program
and the specific evaluation questions that are used. For this reason,
the guidebook provides "master instruments" in the appendix. The items
in each instrument are indexed to specific evaluation questions. After
the evaluation questions and data collection methods have been
determined in the planning phase, a division can select those items from
the master instruments that relate to its specific evaluation plan.

Ideally, data collection would be conducted during the fall and
winter of the school year so that results can be used in planning
program changes for the next year. The specific responsibilities for
data collection will, of course, differ depending on whether a division
is conducting an internal or external evaluation. As outlined in this
guidebook, the collection of survey data is always conducted by the
locality and expert reviews are always conducted by someone outside the
locality; responsibilities for interv::ws, document review, product and
performance review, and observat. -.s will vary depending on the
evaluation format selected. Guidelines and procedures for data
collection are described in section V of this guidebook.

Summarizing data typically involves statistics. Because this
guidebook is intended for those without extensive experience in progcam
evaluation, the procedures for using statistics in interpreting data are
limited to simple descriptive statistics. Although certain evaluation
questions require mure advanced statistics for interpreting information,
many questions used in the evaluation of a program can be answered
adequately by the careful use of descriptive statistics and content
analysis. These procedures are also discussed in section V.

Interpreting Data and Reporting Results:

While there are many formats available for reporting the results
of an evaluation, one generalizable format is described in this
guidebuok. This format is based on the perspective described above:
that the evaluation is intended to provide infcrmation for local
decision-makers. Reports used for other purposes may require a
somewhat different format, but the information needed for the report
should be essentially the same. Responsibilities for data interpretation
and reporting will of course depend on whether the evaluation format
is internal or external. Guidelines for both formats are given in section
VL.
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‘ Implementing Recommendations:

The specific procedures for implementing the recommendations from
an evaluation will vary from one division tc another, and these will
depend on the administrative routines within the division. However, in
any divisio"), it is important that the results of evaluations become a
basis for program change and not be treated as an end in themselves.
Therefore, although specific procedures cannot be listed, some general
guidelines for facilitating this process are given at the end of s=ction
VI.

CUSTOMIZING PROCEDURES AND MATERIALS

Every attempt was made to provide a guidebook that is complete
and useful to local administrators. However, it will be necessary at
times to adapt some of the procedures and materials to meet local needs,
to add some evaluation questions that are particular to the division,
and, in some cases, to procure evaluation expertise from ~thers. It is
impossible to provide resources for every need which may arise. Som2
evaluation manuals describe procedures and offer materials which are
so general that they provide little specific guidance to the locality.
Other manuals specify every detail to the point that the evaluation does
not respond to local needs. The developers of this guidebook tried to

‘ find a practical compromise between these two approaches.

SUMMARY OF THE EVALUATION PROCESS

The chart on the following page provides a summary of the steps
in the evaluation process as described in this guidebook. Throughout
the remainder of the guidebook, administrative notes are provided
following the overview of each section. These notes describe the
various tasks that must be completed to administer the evaluation.




‘ SUMMARY OF THE EVALUATION PROCESS

COORDINATOR AND STAFF ALCVISORY COMMITTEE
COMPLETES DETERMINES
PROGRAM DESCRIPTION ] SPECIFIC CONCERNS

LOCAL EVALUATION COMMITTEE
IS IDENTIFIED

i

EVALUATION QUESTIONS
ARE SELECTED AND THE
EVALUATION PLAN IS WRITTEN

EVALUATION INSTRUMENTS
ARE DEVELOPED USTNG
MASTER INSTRUMEN'’S

EXTERNAL TEAM QUESTIONNAIRES ARE
. IS IDENTIFIED DISTRIBUTED LOCALLY
l I
PROGRAM LESCRIPTION, QUESTIONNAIRES ARE
EVALUATION PLAN, AND CCLLECTED AND
INSTRUMENTS ARE SENT TABULATED LOCALLY

SURVEYS AND TABULATIONS
ARE SENT TO TEAM LEADER

1

EXTERNAL TEAM MEETS
[47PRIOR TO ON-SITE VISIT

[

OBSERVATIONS ARE CONDUCTED
BY LOCAL OR EXTERNAL TEAM

|

DATA ARE ANALYZED, INTERPRETED
AND REPORTED

1
PROGRAM CHANGES ARE RECOMMENDED

)
<




II. PROGRAM DESCRIPTION

OVEXVIEW

Program description is the first step in evaluation planning and
serves three purposes: (1) to provide background information and a
systematic depiction cf th» program so that evaluation questions can be
well focused, (2) to provide essential information about the program to
membars of an external evaluation team, and (3) to provide an overview
of the program that will assist readers of the evaluation report.

The procedures for program description outlined in the following
section are intended to complement the information already con*ained ir.
the Local Plan for Education of the Gifted. In some cases, information
from the plan is merely summarized; in other cases, additional
irformation is requested. The description consists of six forms.

1. IDENTIFICATION INFORMATION:

This provides a summary of areas in which students are identified
and served in the local program by grade level. Although this
information is given in the local pian, the summary is particularly
useful in providing an overview of the program to others.

2. DELIVERY SYSTEMS:

This provides a summary of the types of program delivery systems
used by identification area and grade level. Like the identificatiorn
information, this summary is useful in providing an overview cf the
program to members of an external team and to persons within the
locality who are not completely familiar with the program components.

3. PROGRAM STAFF:

This form is intended primarily to summarize the administrative
and personnel resources of the program.

4. PROGRAM DEVELOPMENT:

This is Jesigned to provide background information on two of the
most important decisions affecting program development -- which areas
of giftedness are served by the program and which delivery systems are
used.

5. STRENGTHS AND CONCERNS:

This provides a means for the program coordinator and staff to
articulate and communicate their views of the program's strengths and
their areas of concern. This information is an essential part of the
evaluation planning process and is also useful to members of an
external team.




6. PROJECTED CHANGES:

This description of any major projected changes or areas of
program expansion is useful ‘n determining evaluation questions and
provides useful information tc others who are not familiar with the
program.

7. PROGRAM GOALS AND OBJECTIVES:

This information is necessary for many of the evaluation questions
related to program design and curriculum. It also gives the evaluation
team a clearer understanding of the program.

As noted, the information in the program description is intended
to complement the information contained in the local plan. Whenever an
external evaluation format is used, members of the external team need
to be prcvided with copies of the local plan as well as the program
description forms included here.

ADMINISTRATIVE NOTES

At the beginning of the evaluation planning process, it is
necessary to ilentify a local evaluation committee. This committee will
be responsible for administering the evaluation of the program. If an
external evaluation is conducted, the local committee will primarily be
responsible for planning the evaluation, administering the collection of
survey data, and providing a liaison for the external team. If an
internal evaluation is conducted, the 1local committee will be
responsible for administering the collection of all data, interpreting the
information, and writing the evaluation report in addition to the
evaluation planning responsibilities.

The most important considerations in identifying the local
evaluation committee are:

1. The committee needs to be small. It is recommended that there
be no more than six members. Large committees are not
conducive to effective administration of a project.

2. The committee membership should represent a variety of roles
within the system. For example, the committee may be composed
of the program coordinator, a central office supervisor, a
building principal, a teacher, and a guidance counselor.

3. All members of the committee should be very familiar with the
program. Persons who have served on the local advisory
committee or who have previously parucipated in the design of
the program are generally more knowledgeable than others in
the system.




It chould be noted tt. although this committee has the
responsibility for administering uie evaluation, the committee does not
have sole responsibility for the evaluation. In the planning stagr, this
evaluation committee will work with the local advisory committee and
the program staff as described in the next section. In data collection,
man;- responsibilities will be delegated to others within the system.

/ROCEDURES

The program description is completed by the program coordinator
with the assistance of the program staff. After completion, the program
description is given to all members of the local evaluation committee
along with copies of the Local Plan for Education of the Gifted.
Directions for completing each part are given below and examples of
completed forms are provided on the following pages. Blank forms which
may be duplicated are provided in an appendix to this guidebook.

Identification:

Tais form summarizes the areas in which students are identified
hy gra“e level. The categories are based on the categories of the
Virgir  2lan for Education of the Gifted. An "Other" category is
provia=d for divisions that identify studeats in any cther area. If this
category is used, it should be described at the bottom of the form. The
following points should be kept in mind when completing this part of
th program description:

* the form uses only two codes -- areas in which your program
has identified students and areas in which your program has
identification procedures but no identified students; the form
does not request the number of students identified.

* carefully distinguish General Intellectual Ability from Specific
Academi: Ability; students are identified for Specific Academic
Ability only if their area of specific ability (language or
mathematics for example) is considered in the identification
process. If the identification process makes no distinction
between specific academic areas ar.d is instead based on general
academic ability, it should be listed as 'General Intellectual
Ability'.

* the subcategories under Specific Academic Ability refer to
language (LA), mathematics (M), science (SC), social studies (SS),
and other (0). If the 'other' category is used, please describe
it at the bottom of the form.

* the subcategories under Visual and Performing Arts refer to
music (M), art (A), theater (T), dance (D), and other (0). If the
'other' category is used, please describe it at tl.e bottom of the
form.




The sample form on the following page provides ar example. In
this example, students in grades K-3 are identified for General
Intellectual Ability and Specific Academic Ability in language and
mathematics; students in grades 4-8 are identified for General
Intellectual Ability, Specific Academic Ability in language and
mathematics, and for ability within music and art; students in grades
9-12 are identified in these same areas plus the specific academic areas
of science, social studies, and foreign language. Note that although
there a2re identification procedures for general intellectual ability for
students in kindergarten and identification procedures for students with
ability in music and a.t at grades 4 and 5, there currently are uo
students identified.

Delivery Systems:

This form summarizes the delivery systems used to provide
services to identified students. Note that the categories are the same
as those used on the identification form, except that the Sgecific
Academic and the Visual and Performing Arts categories are not broken
dcwn inte subcategories. The following points should be kept in mind
when completing this part of the program description:

* record only those deliveiy systems that are actually used to
deliver services; do not include those that are listed in the
local plan but are not currently used.

for each area of services, it is possible that more than one
delivery system is used; list all that apply

if identified gifted students are grouped with other students
of high ability, include this under Full Time Homugeneous
Grouping (codes 1 and 2) even if some of the other students are
not specifically identified as gifted.

if identified students are homogeneously grouped for all
academic subjects, list this as Full Time Homogeneous Grouping
For All Subjects even if the students are heterogeneously
grouped for non-academic subjects.

include "cluster grouping" wunder Modifications Within
Heterogeneously Grouped Classes

if delivery systems are used which are not listed, please
describe these cystems at the bottom of the form.
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] PROGRAM DESCRIPTION
I. IDENTIFICATION

GENERAL SPECIFIC VISUAL AND PRACT.  PSYCHO-  CREATIVE/
INTELLECT. ACADEMIC PERFORMING ARTS ARTS SOCIAL PRODUCT
LA M S5C S5 O© M A T D ©
K 2 i 1 _ .
1 1 i1 _
2 1 ) N _—
3 1 ) N
e 1 1 1 2 2
s__ 1 1 1 _ 2 2 _ __
6 1 i 1 1 1 _ _
7 1 i 1 11
e _ 1 1 1 _ 11 _
9 1 1 1 1 1 1 1 1 _ _
. o1 1 1 11 1 11 __ __ _
n_ 1 1 1.1 1 1 11 __ __
12 1 1 1 1 1 1 1 1

Codes:

1 Have identified students

2

Have identification procedures,
but no students identified

If your system uses another category for identification at any
grades, please describe:

Other specific academic ability: Foreign Languages




The sample form on the following page provides an example. In
this example, students identified for General Intellectual Ability are
served through modifications in heterogeneously grouped classes and
resource room: services in grades 1-6, and through modifications in
heterogeneously groupcd classes and after school pro~rams in grades
7-12. Students identified for Specific Academic Abilities are served
through modifications in heterogeneously grouped classes in grades K-6,
and through modifications in heterogeneously grouped classes and full
time homogeneous grouping for specific subjects in grades 7-12. Note
that college courses are also nrovided these students in grades 11 and
12. Students identified in the Visual and Performing Arts are served
through resource room services in grades 6-8 and through mentorships
in grades 9-12.

Note that although there are identification procedures available
in this division for General Intellectual Ability in kindergarten and
identification procedures for Visual and Performing Arts in grades 4 and
5, no delivery systemns are listed for these grades because no students
are currently being served.

Program Staff:

This form is used tc identify administrative and resource
personnel working with the program. The first section requests
information about the program coordinator. The coordinator's title
given on the second line should be that person's formal title within the
division. Note in the example that the program coordinator's title is
Director of Special Education. The percentage of time should represent
a realistic estimate of the average percentage of time given to the
program across a school year, even though this figure may vary
considerably from one month to another.

The second section requests information about full-time staff

employed by the program. “.» s may include resourvce personnel,
psychologists, secretaries, an'* .t.ier ‘ull-time professionals. This
should include full-time teack .= ~. ti.c gifted only if they were hired
specifically to provide service: {. e program or report directly to
the program coordinator. .4+ . ir.cher who has been assigned a
self-contained class of ide-ii + < .tudents or a full-time teacher of
honors classes typically weu.. ot be listed here.

The third section requests information on part-time persons
employed by the program. These are listed by position, rather than by
name. The position listed should describe both the area of services and
the grade levels, if applicable. These may inciude resource personnel,
psychologists, secretaries, building coordinators and other part-time
personnel. As indicated under full-time staff, teachers of the gifted
should be included only if they were hired specifically to provide
services for the program or report directly to the program coordinator.
If more than one person is employed in a position listed, the percentage

11
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PROGRAM DESCRIPTION
II. DELIVERY SYSTEMS

GENERAL SPECIFIC VISUAL AND PRACT. PSYCHO- CREATIVE/
INTELLECT. ACADEMIC PERFORMING ARTS ARTS SOCIAL PRODUCT

N W W W W |w |w |(w

o
w

3,6
8_3,6
9 _3.”
10_3,6
11_3,6

12_3,6

N
h
w

N
w

Codes:

full time homogeneous grouping for all studerts

full time homogeneous grouping only for specific
subjects in which the student was identified
modifications within heterogeneously grouped classes
pull-out or resource room services

mentorships

after school and Saturday programs

other*

* if another delivery system is used, please describe

Other specific academic ability: subsidy of college
courses in grades 11 and 12




of time should represent the average percentage across persons
employed. Thus, for example, ii two persons are employed part-time as
resource teachers for the arts program, one working two days per week
and cne working three days per week, the percentage of time should be
listed as 50%. As noted for the program coordinator, these should be
estimates across the school year.

The sample form on the fcllowing page provides an example. In
this example, the program coordinator is the Director of Special
Education with about thirty percent of her time given to program
responsibilities, Full-time personnel employed by the program include
five resource teachers -- three with responsibilities at the elementary
level for the academic component, one with responsibilities at the

secondary level for the academic component, and one with
responsibilities for the Visual and Performing Arts program in grades
4-12. Part-time personnel include one secretary (50% time), one

psychologist (25% time), and eight building coordinators (5% time).

Program Development:

Thic form is used to provide background information regarding the
areas of giftedress served and the major delivery systems used by the
program. In many cases, the rationale for choosing the areas of
giftedness served is merely a consensus among the program developers
that the area or areas selected represented those that were most
important to the community. In some cases, however, the selection is
based on special rescurces or a program already in existence when the
program for gifted students was planned. Similarly, the choice of
delivery systems is often based on what is most practical given the
resources of the division. In other cases, however, the choice of
delivery systems is based on special resources of tle community or
other local factors. It is important to note that the purpose of this
section is not to justify the areas of giftedness served or the choice of
delivery systems selected. Instead, it is intended to provide information
particular to the division that may assist others in understanding the
cevelopment of the program. An example of this form is given fullowing
the Program Staff Form.

Strengths and Concerns:

As noted, this form is designed to serve two functions. First, it
is intended to direct the program coordinator and staff to think
carefully about strengths of the program and their areas of concern.
This information is important in developing evaluation questions.
Second, it provides a means to communicate this assessment to others
who are less familiar with the program. While all of the other program
description forms are merely a documentation of existing information,
this form should reflect careful deliberation. The coordinator should

13




PROGRAM DESCRIPTION
III. PROGRAM STAFP

A. PROGRAM COORDINATOR

Name: Dr. Jane Smith

Title: Director of Special Education

Address: Jefferson County Public Schools

City: Jefferson 2ip: 20000  Phone: 703-333-2222

Percentage of time: 30%

B. PROGRAM STAFF: FULL-TIME

Name Role Level
Sam Jones academic program resource teacher K-6
ina emic odram resou -6
emic ra -6
ts ademic odra =

sJoyce Price arts proqram resoucce . =

C. PROGRAM STAFF: PART-TIME

Position Number Perc. time
secretary 1 S0%
psycholodist 1 25%
building coordinator 8 5%

19




PROGRAM DESCRIPTION
‘I’ IV. PROGRAM DEVELOFMENT

1.Briefly describe your program's rationale for choosing the
particular areas of giftedness that are served.

(e.g. Why did your prosram choose to serve the intellectually
gifted?)

Our program provides services for students in three areas: general
intellectual ability, specific academic ability and the arts (music

and art). Services for general intellectual ability were provided

in our original program plan developed six years ago. As funding

from the state increased and local support for the program grew,
specific academic ability was added because of the belief of the

local committee that the general intellectual program was not meeting
the academic needs of many gifted students. The piogram for the arts
was added last year because of strong parent support for this component.

2. Briefly describe your program's rationale for selecting the
major program delivery systems that are used.
’ (e.g. Why did your program choose to use a pull-out system as
cle of its major delivery systems?)

Limited financial resources for the program, small classes in many of
our schools, and a strong commitment to integrate services with the
regular curriculum are the major reasons that modifications within
the regular classroom is our primary delivery system. Resource room
services are also used for the general intellectual component to
provide more in-depth activities than can be provided in the regular
classroom. Mentorships in the arts program were developed through

parent support and reflect the many resources in the arts that are
available in our community.




meet with members of the program staff who are most knowledgeable
about the program to discuss this information. It should be noted that
both questions on this form request the most important factors. All
perceived strengths and all areas of concern should not be listed here
-- just the major cnes. An example of this form is given on the
following page.

Projected Changes:

The purpose of this form is identify any major changes or areas
of expansion planned for the program. Because this information will be
used to identify evaluation questions and to describe the program to
others, it is important that this information be limited to definite or
likely changes. If changes are dependent on certain conditions, it is
useful to identify what these conditions are. An example of this form
is given on the page following the Strengths and Concerns form.

Program Goals and Objectives:

This form is used to clearly communicate the instructional goals
and objectives of the program. Be sure to include only instructional
goals and objectives; do not list process goals. For example, statements
such as "The student will develop critical thinking skills" would
constitute instructional goals. Statements such as "The student will
develop the ability to evaluate the validity of arguments would
constitute instructional objectives. Statements such as "The students
will be given opportunities for field trips" are process objectives"; they
describe activities that will be conducted rather than knowledge and
skills that students will develop. Again, limit the list of goals and
objectives to those that describe the intended knowledge and skills
development through the program.

The form for listing goals and objectives should be completed
according to the program area and grade levels to which the list applies.
Thus, it will be necessary to complete separate forms for different
program area and for different grade levels as the goals and objectives
change. Program areas and grade levels that have the same goals and
objectives can be included on the same form. If this information is
available in the Local Plan or in other local documents, and is clearly
listed by program area and grade levels, it should not be copied to the
form inciuded here. Rather, include copies of this information at the end
of the program description information.




PROGRAM DESCRIPTION
V. STRENGTHS AND CONCERNS

1.Briefly describe those features that you feel are the greatest
strengths of your program.

The major strengths of the program are:

1)
2)

3)

@ .

1)
2)

3)

the mentorships in music and art that are available at the high
school level

the subsidy of college courses and the procedures for identifying
students who qualify for these services

the integration of resource room activities with reqular classroom
activities in the elementary grades

2.Briefly describe your major areas of concern about your
present program.

greatest concerns are:

the difficulty of providing differentiation at the high school
level within the -~»4emic courses

the identificatior )cedures at the primary level -- too many
students are ident. -d and do not succeed within the program
attitudes about the resource room need to be improved

T\ﬁ
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. PROGRAM DESCRIPTION
VI. PROJECTED CHANGES

Briefly describe any major changes or areas of expansion in your
program that you foresee in the next three years.

The only significant program change planned is the possible expansion
of the arts program to include theater and dance as well as music and
art. A local committee is currently studying the possibilities for
mer torships within the community for these areas. If mentorships are
available, the programs will probably be approved.

i)
<)




PROGRAM DESCRIPTION
. VTI. GOALS AND OBJECTIVES

Program area:

Grade levels:

Please list the instructional goals a..d objectives for this
program area at these grade levels.

™D
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III. EVALUATION QUESTIONS

OVERVIEW

The selection of evaluation questions is one of the most important
parts of evaluation planning. These questions direct all subsequent
phases of the process. The procedures described in this section divide
the task of identifying evaluation questions into two steps. First, the
local advisory committee, the program staff and others identify general
concerns regarding the program. These general concerns are collected
using a worksheet described in this section. Second, the local
evaluation committee uses these lists of general concerns and a
compendium of evaluation questions provided at the end of this section
to select specific questions for the evaluation.

It should be noted in the discussion which follows that the .erm
‘evaluation concerns' is not limited to perceived weaknesses or problems
in the program. It also includes components which need to be evaluated
because no one is sure whether they represent strengths or weaknesses.
For example, if a major staff development program is planned around a
new instructional design which will be implemented, that new
instructional design may represent an evaluation concern. In this case,
it is a concern because it is so important to program development that
it needs to be assessed. In addition, evaluation concerns may include
components which are perceived as strengths but their value needs to
be documented. For example, a revised identification procedure may be
perceived as a major accomplishment of the program, but the school
board may want its effectiveness documented.

ADMINISTRATIVE NOTES

In this phase of the evaluation, the following tasks are typically
assumed by the local evaluation committee:

1. The committee must decide from which sources the lists of evaluation
concerns will he collected. In all cases, this should include the
program staff and the local advisory committee. It may also include
principals, school board members, and others within the division.
However, the committee must be cautious not to make this too
extensive. Since the local advisory committee should represent a
variety of perspectives, the advisory committee and program staff
should be able to provide a representative set of general concerns.

2. A designee from the local evaluation committee must administer and
collect the worksheets.
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3. The committee must review the concerns identified by the various
sources in conjunction with the information on the Program
Description in order to identify a limited set of major concerns.

4. The committee must select the specific evaluation questions which
address the identified concerns.

THE EVALUATION CONCERNS WORKSHEET

The Evaluation Concerns Worksheet, shown on the following page, is
completed by the program staff, the local advisory committee, and others
decided on by the local evaluation committee. Ideally, the information
is collected in group meetings since this is more efficient and provides
persons with an opportunity to discuss their ideas. However, the
worksheets should be completed individually rather than as a group --
group dynamics tend to mask the ideas of less vocal members. Directions
to persons completing the worksheet should include:

1. Do not limit the concerns to perceived weaknesses or problems in the
program. These should be included, but it is also important to
include perceived strengths which need to be documented and major
aspects ol the program which have not been evaluated previously.

2. Limit the list to the major concerns that you belicve need to be
examined; do not try to include everything.

3. Be as specific as possible in describing the concerns.

4. In the first column, use the code numbers at the top of the vage to
indicate the program components to which the concern relates. Some
concerns may relate to more than one component; if so, note all that

apply.

5. The column for 'prograin area' refers to the area of giftedness such
as the academic or the arts program; if the concern pertains to more
than one area, note all of the areas to which it applies or simply
write "all".

6. If the concern relates only to a set of grade levels (scch as the
primary grades), indicate which grades levels; if it relates to all
grade levels, write "all".

After the worksheets have been collected from all sources, they
must be reviewed by the committee. It is helpful to designate one
person to summarize the information for the committee. This summary
should list the concerns that were identified, grouping them so that
related concerns are listed together and noting the frequency o.” each.
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EVALUATION CONCERNS WORKSHEET

Please list any concerns regardina your program for gifted students. For each concern
listed, please identify the program area (such as General Intellectual Ability, Specific
Academic Ability, etc.), the grade levels and the program comionent to which the concern
relates. Please use the following program components:

identification and placement of students

program design and curriculum

personnel selection and staff development
program administration and local support

B W N

An example is given on the first line.

concern Program Area Component Grade levels
_inadeguate instructional differentiation in | Specific 2 9-12
reqular ciasses ___Academic

bt
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When this information is reviewed by the local evaluation
committee, a number of factors need to he considered in determining
which concerns should be included in the evaluation. As already noted,
the temptation to ask every evaluation question which arises should be
avoided. If priorities are not established, the evaluation efforts will
be diluted. The following considerations will assist the committee in
determining which concerns are most important:

1. Which concerns are most frequently noted?

2. Which concerns were identified by the coordinator and staff on the
Program Description?

w

. Which concerns most affect other parts of the program?

[1-3

. Which concerns affect major new program developments?

o

Which concerns are most important to policy-making and funding
groups?

SPECIFYING EVALUATION QUESTIONS

The major evaluation concerns identified by the committee provide
the basis for selecting evaluation questions. The distinction between
concerns and evaluation questions is primarily a difference in
specificity. In many cases, the concerns will be stated in general terms,
such as a concern about the adequacy of the identification process in
the primary grades or a concern about the effectiveness of staff
development related to instructional differentiation. The local
evaluation committee needs to focus these concerns and identify specific
evaluation questions. This is one of the major reasons that the
committee needs to be composed of persons who are knowledgeable about
the local program.

The Compendium of Evaluation Questions on the last pages of this
section provides a list of the most common questions for program
evaluation. It should be noted that these do not specify the program
areas or grade levels, These should be incorporated into the guestions
as they relate to the identified local concerns. Thus, for example, the
first evaluation question under Identification and Placement is, "Are
referrals secured from multiple sources?" If the local concern regarding
this relates only to the Visual and Performing Arts component in grades
four through eight, this specification should be added: "Referrals for
the Visual and Performing Arts program in grades four through eight are
secured from multiple sources." This specificity will greatly assist the
remainder of the evaluation planning process.

22
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As in the identification of evaluation concerns, the local
evaluation committee needs to be parsimonious ;n selecting evaluation
questions. There is often a temptation to include a large number of
them. The appropriate nun.ber of evaluation questions will of course
depend on a number ot factors including the amount of time which can
be invested in the evaluation and the extent of information needed to
answer the questions that are selected. Consequently, there is no magic
number of questions. More important than the number of questions that
are selected is an assessment of the importance of each question
considered. If a question does not represent a major consideration, it
should not be included.
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EVALUATION QUESTIONS

Items with asterisks represent questions related to state regulations.

Identification and Placement

* 1.

10.

11,

12.

13,

Are referrals secured from multiple sources?

Are multiple types of data collected for each student for use by
the identification and placement committee?

Are multiple criteria used by the identification and placement
committee in determining program eligibility for each nominee?

Has the stated policy for entry into and exit from the program,
including appeals procedures, been communicated and
implemented where appropriate?

Are records maintained according to "Management of Student
Scholastic Records in Public Schools of Virginia"?

Are all testing and evaluative materials selected neither
culturally nor racially ‘iscriminatory, sensitive to language
differences, and validated for the specific purpose for which
they are used?

Are all testing and evaluative materials administered and
interpreted by trained personnel in conformance with the
instructions by their producers?

Are identification procedures and criteria specific to the
different types of giftedness being assessed and directly related
to the specific program which is provided.

Is a broad-based screening of the total school population
conducted to ensure that all potentially gifted students have an
opportunity to be considered?

Are timelines for identification, placement, and appeals
established and followed?

Are roles and responsibilities for those involved in
identification and placement tasks established and followed?

Is identification an on-going process extending from school entry
through all grades?

Are placement decisions clearly communicated to parents and
school personnel?

Is the total ‘dentification and placement process implemented as
described in th: local plan?
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EVALUATION QUESTIONS

Identification and Placement

15,

16.

17,

18.

19,

Does identification information include both objective measures
and informal assessments?

Is identification information used in making placement and
instructional decisions?

Are identification procedures uniformly implemented throughout
the system?

Are identification procedures efficient?

Are identification procedures effective?




EVALUATION QUESTIONS

Program Design and Curriculum

* 1,

Is the program's philosophy regarding individualization, as
articulated in the Local Plan, reflected in the implemented
program?

Is the program's philosophy regarding differentiation, as
articulated in the Local Plan, reflected in the implemented
program?

Is the program's philosophy regarding continuity of services
across grades K-12, as articulated in the Local Plan, reflected
in the implemented program?

Does the implemented program serve students in kindergarten
through grade 127

Are the curriculum goals and objectives of the program, as
articulated in the local plan, reflected in the implemented
program?

Are the program delivery systems are appropriate to the areas of
giftedness served?

Are the instructional goals clearly specified and appropriate to
the areas of giftedness served?

Are teachers provided a framework for instruction consisting of
guidelines for differentiation, curriculum guides, enrichment
units, or similar documents?

Are the instructional methods used in the classroom appropriate
for developing the curriculum goals?

Are the conteni and instructional resources used in the program
appropriate for developing the curriculum goals?

Are student assignments and products appropriate for developing
the curriculum goals?

Is the differentiated instruction for each area served sequential
with articulation across grades.

Is the differentiated instruction for intellectually and
academically gified stucdents integrated with the basic school
curriculum?

Are equitable program services provided throughout the
division?
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EVALUATION QUESTIONS

Program Design and Curriculum

15,

16.

17.

18.

19,

20.

21.

Are appropriate facilities and equipment available to meet the
instructional goals?

Are teachers responsible for implementing the instructional
program appropriately trained?

Is sufficient instructional time provided to meet the
instructional goals?

Are the guidance and counseling needs of identified students
being addressed?

Are resources beyond the school setting used to provide
appropriate educational experiences?

Does the program have a positive impact on the total educational
program of the school?

Is there evidence that instruction is effective in terms of the
instructional goals?

27




EVALUATION QUESTIONS

Personnel Selection and Development

*1.

* 2.

* 3,

10.

11.

12.

13.

Have procedures for the selection of personnel serving identified
students, as described in the Local Plan, been implemented?

Have procedures and goals for the training of instructional and
guidance personnel, as described in the Local Plan, been
implemented?

Have procedures and goals for the training of administrative and
supervisory personnel, as described in the Local Plan, been
implemented?

Are appropriate criteria established and used in selecting
teachers who work with identified students?

Are personnel involved in the staff selection process adequately
informed about the educational needs of the gifted?

Does the program coordinator have adequate time for performing
responsibilities effectively?

Does staff development provide general knowledge about
characteristics, needs, identification, instructional
differentiation, and state regulations for serving gifted
students?

Does staff devclopment provide specific knowledge about the
division's policies, procedures, and program design?

Does staff development provide specific training related to the
particular responsibilities of each audience?

Is staff development on-going and congruent with the individual
participant's level of expertise?

Is staff development based on the division's program design and
goals?

Are attit Jes regarding staff development positive?

Are procedures established for on-going internal evaluation of
staff development activities?




EVALUATION QUESTIONS

Program Administration and Support

* 1.

* 2.

10.

11.

12.

13.

14.

Does a local advisory committee, composed of parents, teachers,
community members, and others, function to review the local plan
annually and to advise the school board through the division
superintendent on the educational needs of gifted students?

Are state funds administered by the Department of Education for
the education of gifted students used to support only those
activities identified in the school division's plan as approved by
the Board of Education?

Is input from the local advisory committee used in thz program
development process?

Is input from administrators, teachers, the community, and the
program staff used in guiding program development?

Are the roles and responsibilities of all personnel clearly
delineated?

Does the program provide clear communication with school
personnel regarding the long-term and short-term program goals?

Does the program provide clear communication with parents
regarding the long-term and short-term program goals?

Does the program provide clear communication with school
personnel regarding p ’gram procedures?

Does the program provide clear communication with parents
regarding program procedures?

Does the program provide clear communication between parents
and teachers regarding students' progress in the program?

Is local support for the program evidenced through local
supplement to the budget for the program?

Do principals support program implementation within the school
system's guidelines?

Is coordination between grades and schools provided to ensure
continuity of programs as students progress?

Is there an effective and efficient process for the selection and
purchase of instructional resources?




O EVALUATION QUESTIONS
Prog’ am Administration and Support

15. Is a systematic plan for internal evaluation part of the program
development process?

16. Are evaluation results communicated in a timely and meaningful
way to program decision-makers and, as appropriate, to parents
and the community?

17. Is there evidence of support for the program among teachers,
parents, and students?
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IV. PLANNING FOR DATA COLLECTION

OVERVIEW

Following the identification of evaluation questions, the
evaluation plan is developed by specifying sources of information, data
collection methods, responsibilities for the data collection, and
timelines. An Evaluation Planning Chart is provided in this section of
the guidebook which identifies appropriate sources and data collection
methods for each of the evaluation questions listed in ‘he previous
section. An Evaluation Plan Worksheet is also provided as a format for
writing the evaluation plan.

ADMINISTRATIVE NOTES

Although the completion of the evaluation plan should be the
responsibility of the local evaluation committee, it is more practical to
designate one person from the committee to .repare a draft for the
entire committee to review. Another alternative is to div.de the work
among committee me nbers by assigning sets of questions to various
members. Whichever method is used, the entire committee should review
the draft, make necessary changes, and approve the final version.

COMPLETING THE EVALUATION PLAN WORKSHEET

The Evaluation Plan Worksheet is completed by using the
committee's list of evaluation questions in conjunction with the
Evaluation Planning Chart provided at the end of this section. For each
evaluation question listed in Section III, this chart provides a set of
information sources and data collection methods.

It is not always necessary to use all of the information sources
and data collection methods listed in the chart for a specific question.
However, for each question there should be more than one source of
information. Each information source may have its own perspective; if
only one source is used, the data are limited to that one perspective.
There should also be more than one type of data collection method
employed. Each data collection method may have a bias due the very
way that the information is collected. Thus, for example, information
on referrals to the program may be obtained from principals, from the
program staff, and from referral documents in the schools. While it may
not be necessary to use all three sources, the use of only one could
greatly reduce the generalizability of the information. For some
evaluation questions, surveys and interviews provide the most
appropriate means of data collection.




The first three columns of the Evaluation Plan Worksheet parallel
the information provided in the Evaluation Planning Chart. The fourth
column, labeled 'Responsibility', refers to the person or group
responsible for data collection. If an externzl team is used in the
evaluation, all interviews, observations, and document reviews should be
assigned to this team. For both internal and external evaluations, the
administration of surveys should be the responsibility of the locality
being evaluated. The last column, 'Date', refers to the time when the
instrument will be administered.

A sample page of an Evaluation Planning Worksheet is given on the
following page. As noted previously, the evaluation plan developed by
the committee serves not only as a guideline for conducting the
evaluation, but also provides the informaiion needed for the evaluation
section of the division's local plan.

COMPLETING THE INSTRUMENT SUMMARY WORKSHEET

The Instrument Summary Worksheet is designed to assist in
creating local instruments from the master instruments in the appendix.
These master instruments were developed from the Evaluation Planning
Chart. For example, the Evaluation Planning Chart lists three sources
of information and data collection methods for evaluation question 1.1,
"Referrals are secured from multiple sources." These include interviews
of the program staff, surveys of principals, and document review. In the
master instruments, the schedule for interviewing the program staff
includes items related to this evaluation question. Similarly, the survey
instrument for principals and the document review instrument also
include items related to this question. Items on the master instruments
are indexed to the evaluation question to which they relate. Thus, one
would not use the entire interview schedule for program staff. Instead,
one would use only those items that are indexed to the evaluation
questions included in the local evaluation plan.

In completing this worksheet, the 'Instrument’ column refers to the
name of the instrument being used such as Principal Questionnaire or
Document Review Instrument. The 'Items' column refers to the question
numbers from the master instruments that are to be included on the
local instrument. The 'Date' column refers to the date that the
instrument will be used, as indicated on the Evaluation Plan Worksheet.
After the Instrument Summary wWorksheet is completed, the local
instruments can easily be transcribed from the master instruments. A
sample Instrument Summary Worksheet is given on the page following the
Evaluation Planning Worksheet
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Notes on Evaluating Outcomes

Evaluation considers mzny aspects of a program -- its design, its
resources, its implementation, and its outcomes. The evaluation of
program outcomes, such as the effectiveness of staff development and
instructional effectiveness within the program, is certainly one of the
most important. Respected designs, adequate resources, and careful
implementation are all irrelevant if there are no meaningful outcomes.

The master instruments given in the appendix to this guidebook
focus on the evaluation of program design, resources, and implementation;
thev do not include instruments for outcomes evaluation. The variability
from one program to the next in terms of objectives, levels, and context
is just too great to permit including all of the instruments that would
be needed. In many cases valid outcomes instruments do not exist and
have to be developed to the specifications of the program. However,
since the evaluation of outcomes is too important to be ignored, the
following recommendations are given to facilitate this process:

1. Existing product and performance rating scales, such as those
developed by Renzulli, provide useful instruments for measuring
many of the more complex objectives commonly included in programs
for the gifted.

2. Locally developed product and performance rating scales can be
created with the assistance of persons with expertise in the
subject or skill area; however, very clear statements of
instructional objectives are needed to develop valid instruments.

3. Most universities in the state have persons with measurement
expertise who can assist localities in identifying or developing
instruments io meet their specific objectives.

4. Test objectives and items from commercial measures of thinking
skills should be reviewed carefully before they are used for
evaluation.

5. The use of any outcomes measure requires some basis for
comparison in order to interpret the results.
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EVALUAT "ON QUESTION

®

EVALUATION PLANNING WORKSHEE1

DATA COLLECTION

SOURCES METHODS

RESPONSIBI. ITY

DATE




INSTRUMENT SUMMARY WORKSHEET

INSTRUMENT ITEMS




EVALUATION PLANNING CHART

COMPONENT: IDENTIFICATION AND PLACEMENT
EVALUATION QUESTION

1.1 Are referrals secured from multiple
sources?

1.2 Are multiple types of data collected for
each student for use by the
identification and placement committee?

1.3 Are multiple criteria used by the
identification and placement committee
in determining program eligibility for
each nominee?

1.4 Has the stated policy for entry into and
exit from the program, including appeals
procedures, been communicated and
implemented where appropriate?

1.5 Are records maintained according to
"Management of Student Scholastic
Records in Public Schools ¢f Virginia"?

SOURCES

Program staff
Principals
Teachers

Program documents

Program staff

Iden/Placement Com.

Program documents

Program starf

Iden/Placement om.

Program staff
Principals
Program documents

Principals
Program documents

DATA COLLECTION

Interview

Survey & Interv
Survey & Interv

Doc. Review

Interview
Survey & Int.
Doc. Review

Interview
survey & Int.

Interview
Survey & Int.
Doc. Review

Survey & Int.
Doc. Review




EVALUATION PLANNIMG CHART

COMPONENT: IDENTIFICATION AND PLACEMENT

EVALUATION QUESTION

1.6

[
e o)

Are all testing and evaluative materials
selected neither culturally nor racially
discriminatory, sensitive to language
differences, and validated for the
specific purpose for which they are
used?

Are all testing and evaluative materials
administered and interpreted by trained
personnel in conformance with the
instructions by their producers?

Are identification procedures and
criteria specific to the different types
of giftedness being assessed and are
directly related to the specific program
which is provided?

Is a broad-based screening of the total
school population conducted to ensure
that all potentially gifted students
have an opportunity to be considered?

£,
(S

SOURCE

Program documents
Test manuals

Iden/Placement Com
Program Doc.

Program staff
Program documents

Program staff
Teachers

DATA COLLECTION

Doc. Review
Expert Rev.

Survey & Int.
Doc. Review

Interview
Doc. Review
Expert Rev.

Interview
Survey & Int.

£
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EVALUATION PLANNING CHART

COMPONENT: IDENTIFICATION AND PLACEMENT
EVALUATION QUESTION

1.10 Are timelines for identification,
placement, and appeals established and
followed?

1.11 Are roles and responsibilities for those
involved in identification and placement
tasks established and followed?

1.12 Is identification an on-going process
extending from school entry through all
grades?

1.13 Are placement decisions clearly
communicated to parents and school
personnel?

1.14 Is the total identification and
placement process implemented as
described in the local plan?

1.15 Does identification information include
both objective measures and informel
assessments?

4%

SOURCE

Program staff
Program documents

Principals

Iden/Placement Com.

Program documents

Principals
Iden/Placement Com
Program documents

Teachers
Parents

Program staff

Iden/Placement Com.

Program documents

Program staff

Iden/Placement Com.

Program documents

DATA COLLECTION

Interview
Doc. Review

Survey & Int.
Survey & Int.
Doc. Review

Survey & Int.
Survey & Int.
Doc. keview

Survey & Int.
Survey & Int.

Interview
Survey & Int.
Doc. Review

Interview
Survey & Int.
Doc. Review
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EVALUATION PLANNING CHART
COMPONENT: IDENTIFICATION AND PLACEMENT

EVALUATION QUESTION SOURCE DATA COLLECTION

1.16 Is identification information used in Iden/Placement Com. Survey & Int.
making placement and instructional Teachers Survey & Int.
decisions?

1.17 Are identification procedures uniformly Program staff Interview
implemented throughout the system? Principals Survey & Int.

Iden/Placement Com. Survey & Int.

1.18 Are identification procedures efficient? Iden/Placement Com. Survey & Int.

Program documents Doc. Review

Are identification procedures effective? Program staff Interview
T»achers Survey & Int.
Program documents Doc. Review
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EVALUATION PLANNING CHART

COMPONENT: PROGRAM DESIGN AMD CURRICULUM
EVALUATION QUESTION

2.1 1Is the program's philosophy regarding
individualization, as articulated in the
Local Plan, reflected in the implemented
program?

2.2 1Is the program's philosophy regarding
differentiation, as articulated in the
Local Plan, reflected in the implemente?
program?

2.3 1Is the program's philosophy regarding
continuity of services across gradec K-
12, as articulated in the Local Plan,
reflected in the implemented program?

2.4 Does the implemented program serve
students in kindergarten through grade
127

2.5 Are the curriculum goals and objectives
of the program, as articulated in the
local plan, reflected in the implemented
program?

v 4,

SOURCE

Program staff
Teachers
Students
Instruction
Program Doc.

Program staff
Teachers
Students

Classroom Proc.

Program Doc.

Program staff
Principals

Classroom Proc.

Principals
Students
Program Doc.

Program staff
Teachers

Classroom Proc.

Program Doc.

DATA COLLECTION

Interview
Survey & Int.
Survey & Irt.
Rating scale
Doc. Review

Interview
Survey & Int.
Survey & Int.
Observation
Doc. Review

Interview
Survey & Int.
Observation

Survey & Int.
Survey & Int.
Doc. Review

Interviews
Survey & Int.
Observation
Doc. Review

B0
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EVALUATION PLANNING CHART

COMPONENT: PROGRAM DESIGN AMD CURRICULUM
EVALUATION QUESTION

2.6 Are the program delivery systems

appropriate to the areas of giftedness
served?

2.7 Are the instructional goals clearly
specified and are appropriate to the
areas of giftedness served?

2.8 Are teachers provided a framework for
instruction consisting of guidelines for
differentiation, curriculum -uides,
enrichment tnits, or similar documents?

2.9 Are the instructional methods used in
the classroom appropriate for developing
the curriculum goals?

2.10 Are the content and instructional
resources used in the program
appropriate for developing the
curriculum goals?

2.11 Are student assignments and products
appropriate for developing the
curriculum goals?

L ]

SOURCE

Program staff
Program Doc.

Program staff
Teachers
Program Doc.

Program staff
Teachers
Program Doc.

Teachers

Classroom Proc.

Program staff
Teachers
Program Doc.

Teachers

Classroom Proc.

DATA COLLECTION

Interview
Doc. Review
Expert Rev.

Interview
Survey & Int.
Doc. Review
Expert Rev.

Interview
Survey & Int.
Doc. Review

Survey & Int.
Observation

Interviews
Survey & Int.
Doc. Review

Survey & Int.
Observation




COMPONENT : PROGRAM DESIGN AMD CURRICULUM
EVALUATION QUESTION

2.2 Is the differentiated instruction for
each area served sequential with
articulation across grades?

2.13 Is the differentiated instruction for
intellectually and academically gifted
students integrated with the basic
school curriculum?

2.14 Are equitable program services pre rided
throughout the division?

2.15 Are appropriate facilities and equipment
available to meet the instructional
goals?

2.16 Are teachers responsible for
implementing the instructional program
appropriately trained?

2.17 Is sufficient instructional time
~rovided to meet the instructionals
Joals?

EVALUATION PLANNING CHART

SOURCE

Program staff
Program Doc.

Program staff
Teachers

Program staff
Principals
Advisory Com.

Principals
Teachers

Program staff
Teachers

Program staff
Teachers

Classroom Proc.

DATA COLLE"TION

Interview
Doc. Review

Interview
Survey & Int.

Interview
Survey & Int.
Survey & Int.

Survey & Int.
Survey & Int.

Interview
Staff Dev Quest

Interview
survey & Int.
Survey & int.
Observation




EVALUATION PLANNING CHART

COMPONENT: PROGRAM DESIGN AND CURRICULUM
EVALUATION QUESTION

2.18 Are the guidance and counseling needs of
identified students being addressed?

2.19 RAre resources beyoand the school setting
used to provide appropriate educational
experiences?

2.20 Does the program have a positive impact
on the total educational program of the
school?

2.21 Is there evidence that instruction is
effective in terms of the instructional
goals?

SOURCE

Teachers
Program Doc.

Guidance Pe:s.

Teachers
Students
Parents
Program Doc.

Principals
Teachers
Students

Instr Methods
(see text, p.

DATA COLLECTION

Interview
Survey & Int.
Doc. Review
Interview

Survey & Int.
Survey & Int.
Survey & Int.
Doc. Review

Survey & Int.
Survey & Int.
Survey & Int.

Rating Scale




EVALUATION PLAMNING CHART

COMPONENT- PERSONNEL SELECTION AND STAFF DEVELOPMENT

EVALUATION QUESTION

3.1 Have procedures for the selection of
personnel serving identified students,
as described in the Local Plan, been
implemented?

3.2 Have procedures and goals for the
training of instructional and guidance
personnel, as described in the Local
Plan, been implemented?

3.3 Have procedures and goalc for the
training of administrative and
supervisory personnel, as described in
the Local Plan, been implemented?

3.4 Are appropriate criteria established and
used in selecting teachers who work with
identified students?

3.5 Are personnel involved in the staff
selection process adequately informed
about the educational needs of the
gifted?

SOURCE

Supervisors
Principals
Program doc.

Progran staff
Teachers

Guidance Pers.

Program doc.

Principals
Supervisors
Program doc.

Supervisors
Principals
Teachers
Program doc.

Supervisors
Principals

DATA COLLECTION

Survey & Int.
Survey & Int.
Doc. Review

Interview
Survey & Int.
Survey & Int.
Doc. Review

Survey & Int.
Survey & Int.
Doc. Review

Survey & Int.
Survey & Int.
Doc. Review
Expert Rev.

Survey & Int.

Gy




EVALUATION FPLAWNING CHART
COMPONENT: PERSONNEL SELECTION AND STAFY DEVELOPMENT

EVALUATION QUESTIOM

3.6

Does the program coordinator have
adequate time for performing
responsibilities effectivelyv?

Does staff development provide general
knowledge about characteristics, needs,
identification, instructional
differentiation, and state regulations
for serving gifted students?

Does staff development provide specific
knowledge about the division's policies,
procedures, and program design?

Does staff development provide specific
training related to tne particular
responsibilities of each audience?

SOURCE

Program staff
Supervisors
Program doc.

Program staff
Principals
Teachers

Guidance Pers.

Supervisors
Frogram doc.

Program staff
Principals
Teachers

Guidance pers.

Supervisors
Program doc.

Program staff
Teachers

Guidance Pers.

Supervisors
Program doc.

DATA COLLECTION

Interview
Survey & Int.
Doc. Review

Survey & Int.
Staff Dev Quest
Staff Dev Quest
Staff Dev Quest
Staff Dev Quest
Doc. Review

Survey & Int.
Staff Dev Quest
Staff Dev Quest
Staff Dev Quest
Staff Dev Quest
Doc. Review

Interview
Survey & Int.
Survey & Int.
Survey & Int.
Doc. Review




EVALUATION PLANNING CHART
COMPONENT: PERSNONNEL SEIECTION AND STAFF DEVELOPMENT

EVALUATION QUESTION

3

10 Is staff development on-going and
congruent with the individual
participant's level of expertise?

.11 Is staff development based on the

division's program design and gocls?

.12 Are attitudes regariing staff

development positive?

.13 Are procedures established for on-going

internal evaluation of staff development
activities?

3

SOURCE

Program staff
Principals
Teachers

Guidance pers.

Supervisors
Program doc.

Program staff
Program doc.

Program staff
Principals
Teachers

Guidance Pers.

Supervisors

2rogram staff
Program doc.

DATA COLLECTIUN

Interview
Survey & Int.
Survey & Int.
Survey & Int.
Survey & Int.
Doc. Review

Interview
Doc. Review

Interview

Survey & Int.
Survey & Int.
Survey & Int.
Survey & int.

Interview
Doc. Review




EVALUATION PLANNING CHART

COMPONENT: PROGRAM ADMINISTRATION AND SUPPORT
EVALUATION QUESTION

4.1 Does a local advisory committee,
composed of parents, techers, community
members, and others, function to review
the local plan annually and to advise
the <<chool board through the divisieca
superintendent on the educational needs
of gifted students?

4.2 Are state funds administered by the
Department of Education for the
education of gifted students used tc
support only tuose activities identillied
in the school division's plan as
approved by the Board of Education?

4.3 1s input from the local advisory
committee used in the program
deve.opment process?

4.4 Is input from administrators, teachers,
the community, and the program staff
used in guiding program development?

4.5 Are the roles and responsibilities of
all personnel clzarly delineated?

[RIC P9

SOURCE

Advisory Com.
Program Doc.

Program staff
Program Doc.

Program staff
Advisory Com.
Program Doc.

Program staff
Principals
Teachers

Program staff
Principals
Teachers
Program Doc.

DATA COLLECTION

Survey & Int.
DoC. Review

Interview
DoCc. Ruview

Interview
Survey & Int.
Doc. Review

Interview
survey & int.
Survey & int.

Interview
Survey & int.
Survey & Int.
Doc. Review



EVALUATION PLANNING CHART

COMPONENT: PROGRAM ADMINISTRATION AND SUPPORT
EVALUATION QUESTION

4.6 Does the program provide clear
communication with school personnel
regarding the long-term and short-term
program goals?

4.7 Does the program provide clear
communication with parents regarding the
long-term and short-term program goals?

4.8 Does the program provide clear
communication with school personnel
regarding program procedures?

4.9 Does the program provide clear
communication with parents regarding
program procedures?

4.10 Does the program provide clear
communication between parents and
teachers regarding students' progress in
the program?

4.11 Is local support for the program
evidenced through local supplement to
the budget for the program?

SOURCE

Principals
Teachers
Program Doc.

Parents
Program Doc.

Principals
Teachers
Program Doc.

Parents
Program Doc.

Principals
Teachers
Parents
Program Doc.

Program staff
Program Doc.

DATA COLLECTION

Survey & Int.
Survey & int.
Doc. Review

survey & Int.
Doc. Review

survey & Int.
Survey & Int.
Doc. Review

Survey & Int.
Doc. Review

Survey & Int.
Survey & Int.
Survey & Int.
Doc. Review

Interview
Doc. Review




COMPONENT: PROGRAM ADMIWISTRATION AND SUPPORT

EVALUATION PLANNING CHART

EVALUATION QUESTION

4.12

Do principals support program
implementation within the scheool
sy .tem's guidelines?

Is coordination between grades and
schools provided to ensure continuity cf
programs as students progress?

is there an effective and efficient
process for the selection and purchase
of instructional resources?

Is a systematic plan for internal
evaluation part of the program
development process?

Are evaluation results cormunicated in a
timely and meaningful way to program
decision-makers and, as approp:ziate, to
parents and the community?

Is there evidence of supyort for the

program among teachers, parents, and
students?

SOURCE

Program staff
Principals

Program staff
Principals
Teachers
Program Doc.

Program staff
Teachers

Program staff
Program Doc.

Program staff
Advisory Com.
Program Doc.

Teachers
Prircipals

Guidan 2 pers.

Darents
Students

DATA COLLECTION

Interview
Survey & Int.

Interview
Survey & 1nt.
Survey & Int.
Duuv. Review

Interview
Survey & Int.

Interview
Doc. Review

Interview
Survey & Int.
Doc. Review

Survey & Int.
Survey & Int.
Survey & Int.
Survey & Int.
Survey & Int.
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V. DATA COLLECTION AND ANALYSIS

OVERVIEW

The procedures for data collection will vary depending on whether
the evaluation is ccaducted solely by the locality or by an exterral team.
In either case, to reduce costs of the evaluation, survev data could be
collected and tabulated by the locality. If an external team is used,
that team needs to be identified well before the time designated for
data collection. Copies of relevant dosuments rieed to be provided to
the external team and an organizational meeting of this team needs to
be conducted. All mewbers of the data collection team need to be
familiar with the instruments and procedures, and the responsibilities
neeC to be clearly designated.

The majority of the data can be analyzed descriptive statistics,
tabulations, and content analysis. Most school divisions will have
someone on their steff who is familiar with these basic statistics.
However, ii the school division does not have somecne with this
expertise or if additional techniques are required, the program should
consult an evaluation research specialist from another school division

‘ or from a university.

ADMINIST. ATIVE NOTES

If an external evaluation team is to be used, cooperative
arrangements should be made among divisions. As noted, external teams
benefit not only the Incality being evaluated, but also the divisions
represented by the external team. Cooperative arrangements among four
or five divisions that are close enough to keep travel to a minimum can
greatly facilitate the evaluation process. As with the membership of
the local evaluation committee, the external team should ideally
represent a variety of roies -- principals, central office staff, guidance
counselors, teachers, as well as the program coordinator and staff. A
chairperson should be designated when the team is selected.

Copies of the program description forms, the local plan, the
evaluation plan, instruments, and the results of surveys will need to be
sent to members of this t:am. After these documents have been
reviewed, the chairpersor of the external team should arrange a team
meeting so that responsibilities can be assigred and prc “edural
questions 'an be answered. The procedures should include a specific
agenda of all activities during the site visit.
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It an internal evaluation format is used, the data coilection would
typically be ccnducted by members of the local evaluation team. Even
in the case of internal evaluations, the survey data could be collected,
tabulated and reviewed before oiher data are collected. The results of
these surveys could then provide useful information to focus
observations and interviews.

After the data are collected, respousibilities for data analysis
need to pe assigned to members of the evaluation team. In external
evaluations, it will typically be impractical to analyze the data during
the site visit. Tim2 lines need to be set by the team, and a follow-up
meeting needs to be scheduled for interpieting the results.

PROCEDURES FOF. DATA COLLECTION

In the following, the most important considerations are listed for
each type of data collection method. In all cases, it is essential that
all members of the team understand the items on the instruments they
are using and understand the information that is to be recorded.

Surveys:

Depending on the size of the group being surveyed, the
questionnaires may be distributed to everyone in the group or to a
sample. If samples are used, the sample should be selected rai.domly
and the sample size should be large enourh that statiscics are not
distorted by small numbers. At least twenty-five persons or twenty-five
percent of the total groun is recommended, whichever is larger. It is
important that the surveys be completely anonymous. Clear directions
must be provided regarding whz2re and when to return the survey. If
the survey is to be returned by mail. a stamped addressed envelope
should be provided.

Interviews:

Because interviews are very time consuiLing, small samples are
typically used rather than an entire group. In scme cases, persons are
selected for interview because of specialized knowledge that they have.
In other cases, persons are selected as rep—esentatives of a group, such
as interviews with representative principals. In the I+**2r cases, the
persons should be selected randomly. The interviews shc 1ld be guided
by the questions on the interview schedule, but follow-up questions
should be used when pertinent information is available. Good notes
along with questions to confirm what was heard ("I hear you saying ...")
are essential to the interview process.
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Document and Materials Review:

Document and materials reviews should be guided by specific
qQuestions on the instrument. If answers to these questions are based
on particular parts ¢f a document, the notes should include specific
citations so that re._renices can he made in the evaluaticn report if
appropriate. In some cases, the rev.2w represents a sampling from a set
such as in reviewing a sample of students' L.E.P.'s. In these cases, the
basis for sampling and the nuinber reviewed should be noted.

Classroom Observations:

lassroom observations should involve responses to the specific
items on the observation instrument as well as open-enued notes. In all
cases, judgments should be accompanied by explanations describing the
basis for the judginent. For example, statements such as, "the teacher
covered the material too quickly" are judgments and need additional
information. Observations should be preceded or followed by a
discussion with the teacher to obtain additional information about the
session,

Expert Review and Product/Performance Review:

The most important factor in using these data collection methods
is that the reviewer indeed has the expertise needed to complete the
instruments. In both cases, the reviewer's expertise greatly affects the
validity of the findings. ... order to assure credibllity and avoid any
role-conflict issues, outside assistance should be sought.

DATA ANALYSIS

Data analysis is used to summarize the information collected. One
must cavefully distinguish betvieen data analysis and data interpretation.
The analysis should provide summaries without judgments, while
interpretations require that judgments be mezde.

The majority of the data may be analy ed using a combination of
descriptive statistics, tabulation, and content analysis. However, even
for these relatively "low level” techniques, it is extremely important that
the data analysis be done only by persons with training in statistics.
If o one in the school division or on the external team has such
expertise, outside consultants should be used.
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VI. INTERPRETATION AND REPORTS

OVERVIEW

In interpreting the evaluation results, a number of factors must be
considered including standards for interpreiation, consistency of results
across different sources and different data collection methods, the sample
sizes and the potential biases of the persons making the interpretations.
In reporting the results of the evaluation, factors suck as clarity,
completeness, and the different needs of different audiences must be
considered.

ADMINISTRATIVE NOTES

Procedures for data interpre.ation and reporting will vary
depending on whether the evaluation is conducted entirely by the locality
or by an external team. As described in the following section, the
selection of persons responsible for interpreting and reporting the
results is a major consideration. To reduce bias and increase the
credibility of the report, a team approach to data interpretation is
recommended.

If the evaluation is conducted entirely by personnel from the
locality, the team should consist of members from the program staff and
members from outside the program. Interpretations made entirely by
persons outside the program will reduce the credibility of results among
the program staff and may impede any desired changes in the program.
Furthermore, when the evaluation is conducted entirely by tL locality,
a thorough understanding of the issues needed to interpret the
evaluation results is often limited to members cf the program staff.
Interpretations made entirely by persons within the program staff will
reduce the credibility of results among other importan* audiences needed
to effect changes. While a committee approach is not desirable, a small
team representing different perspectives and different areas of expertise
is needed. If the evaluation is conducted by an external group, a team
approach is still desirable rather than assigning one person the task of
interpreting the results. In either case, whether the evaluation is
conducted locally or by an external group, at least one member of the
team that is responsible for interpreting results should have some
expertise in evaluation research.

The responsibility for writing the report needs to be given to one
membe - of the team who can write clearly. If it is necessary to divide
this task, different sections of the report can be assigned to different
individuals.
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GUIDELINES FOR INTERPRETING RESULTS

Many factors need to be considered in interpreting the results after
the data have been analyzed. Four major considerations are described in
this section: standards, consistency of results, the sample sizes, and the
biases of the persons making the interpretations.

STANDARDS FOR INTERPRETATION

As noted earlier, the interpretation of the evaluation results is
quite different from the analysis or summary of the results. The
interpretation must go beyond the results of data analyses and compare
those results to some standards. Such standards might be previous
results for the locality, typical results for other similar programs, or
some set of desired results.

For e sle, in reviewing the results of a question about parents'
suppert for .e program, one might find that 40 percent of the parents
strongly support the program, 20 percent support it with some
reservaiions, and 40 percent do not support it as it is currently
implemented. How does one interpret such results? If previous data
showed that two years ago only 10 percent of the parents strongly
supported the prog.am, such results would be encouraging even though
there may be room 1or improvement.

If there were no previrus data (as is frequertly the case), one
could compare these results o the results for other similar divisions.
One might find, for example, that these are relatively good results when
compared to the results for other localities. Unfortunately, such
interpretations require a knowledge of what the norm is, and this
information is generally not available. This is one more reason why tlLe:
use of external teams is desirable: as localities participate in each
other's evaluations, all benefit from a better understanding of what is
typical.

Still another basis for interpretation is sume desired result. For
example, no matter what the norin is, it may be unacceptuable to have 40
percent of parents not support the program. Such critcrion referenced
interpretaticas require some basis, however. The goal of having all
parents support the program may sound good and it is c:rtainly
desirable, but it is probably not a reasonable basis for interpreting
evaluation results. One must also consider what has happened previously
and what the norm is. However, in the absence of the other information,
one must set local standards of what is desirable.

In practice, one rarely uses just one standa.d for interpretation.
To the extent that the necessary information is available, all three
standc.ds should be used. Thus, for example, one might interpret the
results given above by noting that they represent an improvement over
previous results, that they are relatively good compared to the results
for other divisions, but that they are still not acceptable.
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CONSISTENCY OF RESULTS

A second consideration in interpreting the results is the
comparison of information from various srurces. As note. earlier, data
used to answer any evaluation question should come from more than one
source. In interpreting the results, one needs to consider all the sources
of information. When the results from various sources are consistent,
one generally has a reasonable basis for a clear interpretation. However,
when the results from various sources are not consistent, one must
consider the probable reasons for such discrepancies. In duving so, it is
usually necessary to look at the results for other evaluation questions.
Thus, for example, consider the recults that were just described related
to parents' support for the program. The results of program observations
by other professionals and expert reviews may indicate a well-designed,
well-implemented program. However, results of document reviews, parent
surveys and interviews with the program staff may indicate little
communication with parents. In such a case, the results related to the
lack of parent support may be more indicative of a need to improve
communication with parents than of a need to change the program.

SAMPLE SIZES

Another major consideration in interpreting results is the total
number of respondents and the proportion of respondents compared to
the number surveved. A low number of respondents creates a situation
in which many summary statistics and other analyses are difficult to
interpret or are just plain meaningless. For example, consider the
situation in which responses were obtained from 8 out of 10 principals
in a school division and 2 principals responded that the program has a
very positive impact on the tctal educatioral program. While one can
accurately say that 25 percent of the principals expressed that view, one
must be careful when comparing it to any standard. Because of the low
numbers, the difference between 25 percent and 50 percent is just two
principals.

Similarly, the proportion of respondents should bu considered
before making any interpretations. In the example just given, 8 percent
of the principals responded, which is a fairly good response rate.
However, if there were 40 principals in the division and only eight
responded, the poor response rate would make any results impossible to
interpret. Even if all 8 who responded expressed the same view, one
could not interpret the results -- ithere is always the possibility that
only those who held that view responded to the survey. The problem of
a small percentage of responses remains even if the actual number of
respondents is fairly large. For example, if 500 L irents are surveyed and
100 respond, the small percentage of responses makes it impossible to
interpret results.
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BIAS

Still another consideration in interpreting results is the problen
of bias. Bias arises from many sources and occurs in many forms in an
evaluation. Generally, data may be interpreted in many ways depending
on one's assumptions and one's perspectives. The soluticn to this
problem is not merely a matter of hiring someone who is not asscciated
with the program and therefore is believed to be impartial; the problem
is much more complex. An external evaluator who favors a program's
philosophy is more likely to interpret its evaluation data favorably than
one who does not support that particular philosophy.

Related to the problem of bias is the problem of credibility: those
reading the evaluation results must believe that tue interpretations are
unbiased or the conclusions will not be given credence. While there is
no way to completely overcome the problem of bias or to guarantee
credibility, two procedures will lessen these problems. First, the data
should be interpreted by more than one person. While a committee is
certainly not recommended for this task, a small team consisting of
persons with expertise in statistics and programs for the gifted is
preferable to one person interpreting the data alone. For example, the
team might consist of the locality's director of evaluation and two other
persons who work with programs for the gifted in other divisions.
Second, the results of data analyses should be reported along with the
irnterpretations. In this way, those reading the reports can judge whether
they consider the interpretations valid and can have the opporturity to
make their ~wn interpretations.
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PROCEDURES FOR REPORTING RESULTS

The evaluation report is more than just a documentation of the
evaluation procedures, results, and interpretations. It is the only means
by which most persons will have access to the evaluition. It must

communicate the information clearly and completely. If it is not clear or
not complete,the efforts of the evaluation will probably have been
wasted. Furthermore, when writing the report, one needs to recognize
that it must serve the needs of multiple audiences. While there are a
number of formats that can be used, the following guidwslines are
recommended:

1. The report should be organized around the evaluation questions. An
evaluation is essentially 2n inquiry focusing on a set of questions;
the results are more easily read if the original questions are stated
and addressed one by one.

2. For each question, the results of data analysis should be reported
before they are interpreted. As noted in the previous section, this
allows the reader to i iterpret the results independently. Moreover,
it shows tre basis of the interpretations given in the report.

3. The answers tc the evaluation questions should be given clearly and
should be based only on the data presented. If data from other
evaluation questions are relevant, they should be cited.

4. Major conclusions should be presented by noting particular strengths
of the program and by noting recommendations for improvement.
Typically an evaluation will addiess many questions. In the end thz
prograr: decision makers need to know what the major strengthe are
so that these practices are continued and what the major weaknesses
are sc that these practices can be improved.

5. Evaluation procedures should be described and copies of the
evaluation instruments should be included. The description of
procedures should note the personnel involved in the evaluatior, the
means by which evaluation questions were identified, the time lines
for data collection, the sources of information, the sampling
procedures, the response rate for surveys, and the procedures for
analyzing and interpreting data.

6. A brief summary of th: findings should be given either at the
begirning of the report or as a separate document. This provides
information which is easily accessible to those who will not read the
entire report.

A sample outlin? of an evaluation report is given on the following
page with notes regarding the content of each section.
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Sample Outline of an Evaluation Report

Title page
(Name of local school division, date of repo—t, members of the
evaluation team)

Table of contents

Summary

(Synopsis of evaluation procedures, major findings, identification
of strengths and recommendations)

Procedures

(In-depth description of evaluation procedures; citations of
commercial instruments used in the evaluation)

Resuits and Interpretations

(For each evaluation question, a statement of the question, a
summary of the data analysis resulis, and an interpretation of the
results to answer the question)

Program Strengths and Recommendations
(Identification of m:ior strengtk and major recommendations for
program improvement)

Appendix of Instrumentis
(Copies of locally developed instruments used in the evaluation

including those developed from the master instruments in this
evaluation guide)
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APPENDIX A
PROCRAM DESCRIPTION FORMS
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Aruitoxt provided by Eic:

PROGRAM DESCRIPTION
I. IDENTIFICATION

GENERAL SPECIFIC VISUAL AND PRACT. PSYCHO- CREATIVE/
INTELLECT. ACADEMIC PERFORMING ARTS ARTS SOCIAL PRODUCT

10

11

12

Codes:

[
[}

Have identified students

N
]

Have identification procedures,
but no students ideniified

If your system uses another category for identification at any
grades, please describe:

0

o

_




PROGRAM DESCRIPTION

’ IT. DELI'RY 8313TEMS
GENERAL SPECJIFIC VISUAL ANu PRACT. PSYCHO- CREATIVE/
INTELLECT. rCHUEMIC PERFORMING ARTS ARTS SOCIAL PRODUCT
K - —
1 - —_— —
2 —_—
3 - ——
4
5 —_ -
6 _ —_———
7 . -
8 -
9 —
10 _

11

Codes:

full time homogeneous groupir- for all stucznte

full time homogeneous grouping only for specific
subjects in wrich the student was identified
modifications within heterogeneously grouped classes
pull-ou.. or resource room services

mentorships

after school and Saturday programs

other*

N
nu

N OO s W
nwwnnnn

" il another delivery system is used, please describe

1:":\
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PROGRAM DESCRIPYION
ITI. PROGRAM STAFF

A. PROGR.1M COORDINATOR

Name:
Title:
Adiress: _
City: Zip: Phone:
Percertage of t.me: L
B. PROGRAM STAFF: FULL-TIME
Name Role Level
C. PROGRAM STAFF: PART-TIME
Position NumbeT Perr. time

e S U



PROGRAM DESCRIPTIOM
‘ 1V. PROGRAM DEVELOPMENT

1. Briefly describe your program's rationale for choosing the
particular areas of giftedness that are served.

(e.g. Why did your program choose to serve the intellectually
gifted?)

2.Briefly d»scribe your program's rationale for selezting the
major program delivery systems that are used.
‘ (e.g. Why did your program choose to use a pull-out system as

.

cne of its major delivery systems?)

(A
n
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V. STRENGTHS AND CONCERNS

1.Briefly describe those features that you feel are the greatest
strengths of your program.

. PROGRAM DESCRIPTiON
|

2.Briefly describe your major areas of concern ahout your
present program.




PROGRAM DESCRIPTION
VI. PROJECTED CHANGES

Briefly describe any mejcr changes or areas of expansion in your
program that you fore.ce in the next three years.

Y




PROGRAM DESCRIPTION
VII. GOALS AND OBJECTIVES®

Program area:

Grade levels:

Please list the instructional goals and objectives for this
program area at these grade levels.




APPENDIX B

EVALUATION WORKSHEETS




I VALUATION CONCERMS WORKSHEET

Please list any concerns regarding your program for gifted students. For each concern
listed, please identify the program area (such as General Intellectual Ability, Specific
Academic Ability, etc.), the grade levels and the program comporent to which the concern
relates. Please use the following program components:

1 = identification and placement of students
2z = program design anl curriculum

3 = personnel selection and statf development
4 = program administration and local support

An example is given on the first line.

Concern Program Area Component Grade levels
inadequate instructional dif{ferentiation in || Specific 2 y-12
reqgular classes AcademicC — |
|
|
G’

LRIC $0

IToxt Provided by ERI




EVALUATION PLANNING WORKSHEET

DATA COLLECTION
EVALUATION QUESTION SOURCES METHODS RESPONTIBILITY DATE




%
‘ \

INSTRUMENT SUMMARY WORKSHEET

INSTRUMENT ITEMS
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APPENDIX C-1
GIFTED PROGRAM STAFF QUESTIONNAIRE




GIFTED PROGRAM STAFF QUESTIONNAIRE

COMPONENT: IDENTIFICATION AND PLACEMENT

1.1

1.2

Concerning referrals of students considered for the program.,
referrals are actively sought from many sources.

referrals are actively sought from teachers, but accepted
from other sources, siich a§ parents and administrators.

referrals are accepted from many sources, but not requested
from any.

only one source of referrals is accepted.

Concerning multiple types of data (eg. ability measures,

ggaéexgment measures, rating scales) collected for each
ent,

multiple types of data are collected on all students
screened.

multiple types of data are collected for most students.
multiple types of data are collected for a few students.
a single type of data is collected for every student.
The variety and amcunt of data collected on each student and
its use as a basis for a decision by the committee,
is adequate for making a defensible decision.
is adequate for making a decision in most cases.
is inadequate for making a decision in most cases.
is inadequate for making a decision in all cases.
gggﬁgggégg_the actual use of multigle.c;i;eria by the

e”in determining program eligibility and placement,
multiple criteria are considered in all cases.
multiple criteria are considered in most cases.
a single criterion is the basis for most decisions.
a single criterion is the basis for all decisions.
Policies on entry into and exit from the program, have been
actively communicated to appropriate audiencés (1i.e.
teachers, administrators, parents, etc.).

have been made available for review by appropriate
audiences.

have not been rade available to appropriate audiences.

are not clearly stated or do not exist.



GIFTED PROGRAM STAFF QUESTIONNAIRE

The selection instruments and criteria for different areas
of giftedness,

are specific to each area of giftedness served.

are somewhat specific to areas served, but should be

improved.

are the same for all areas of giftedness served.

are not the same as those listed in the local flan.

R T R R R R R o A R
is regularly conducted.

is regularly conducted at some grade levels.

is occasionally conducted.

is rarely or never conducted.

1.10 Concerning timelines for identification, placement and
appeals procedures,

efficient and effective timelines are established and

— followed.
timelines being followed are somewhat efficient and
. — effective, but should be improved.

timelines being followed are inefficient.
timelines have not been established and/or followed.

1.14 The overall identification and placement process,
is fully implemented as descrihed in the TLocal Plan.

is implemented as described in the Local Plan, with minor
revisions.

%i only partially implemented as described in the Local
an.

is not implemented as described in the Local Plan.

1.15 Concerning the use 77 both_cbgective measures and informal
assessments in the identification process,

the process uses an appropriate balance of both types of
information.

the Erocess uses both types of information, but the balance
should be improved.

the process uses only one type of information in some areas
of giftedness being Served.

the total process uses only one type of information.




GIFTED PROGRAM STAFF QUESTIONNAIRE

1.17 Concerning consistency with which identification procedures
are implemented throughout the division,

all schools follow uniform procedures for their appropriate
grade levels.

procedures are somewhat uniform from school to school, but
consistency should be improved.

procedures vary frequently amcng schools serving the same
grade levels.

no uniformity exists among the schools serving the same
grade levels.

1.19 Concerning the effectiveness of identification procedures in
identifying gifted students, the procedures as implemented

seem to

consistently identify students who are gifted

identify most students who are gifted, but improvement is
needed

identify many students who are not gifted and fail to
identify many students who are giftéd

consistently identify students who _are not gifted and fail
to identify students who are gifted

COMPONENT: PROGRAM DESIGN AND CURRICULUM

2.1 The Erogram's philosophy uf individualization, as stated in
the Local Plan,

is reflected in the total program.

is reflected in most aspects of the program.

is somewhat apparent, but implementation should be
improved.

is not reflected in the implemented prcgram.

2.2 The program's philosophy of differenciation, as stated in
the "Local Plan,

iz reflected in the total program.

is reflected in most aspects of the program.

is somewhat apparent, but implementation should be
improved.

is not reflected in the implemented program.

[
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2.3

2.8

GIFTED PROGRAM STAFF QUESTIONNAIRE
Continuity ?f services across grades K-12, as described in
the Local’Plan,
is reflected in the total program.
is reflected in most aspects of the program.

is somewhat apparent, but implemen*tation should be
improved.

is not reflected in the implemented program.

The curriculum goals and objectives, as stated in the Local
an,

are reflected in the total progran.

are reflected in most aspects of the program.

are somewhat apparent, but implementation should be
improved.

are not reflected in the implemented program.

The program delivery systems implemented
are appropriate for all areas of giftedness being served.

are sgmewhat apprcpriate for areas of giftedness being
served.

are inappropriate for some areas of giftedness being
served.

are inappropriate for all areas of giftedness being served.
Instructional goals for the area(s) of giftedness being
served,

are clearly stated and appropriate to each area served.

are clearly stated and somewhat appropriate, but should be
improved.

are inappropriate for some areas being served.

ar: not clearly stated or are inappropriate for all areas.
A framework for instruction, consisting of guidelines for
differentiation, curriculum guides, enIichment units or
Similar documenﬁs,

is adeguate and available to all teachers of gifted
students.

is available, but needs minor revisions.
is available, but needs major revisions.
is not available.

1G4




2.10

GIFTED PROGRAM STAFF QUESTIONNAIRE

Curricular content used in classrooms and program services,

égaignsistently appropriate for developing the curriculum

is usually appropriate for developing the curriculum goals.
is seldom appropriate for developing the curriculum goals.
is Eonsistently inappropriate for developing the curriculum
goals.

Instructional resources used in classrooms and program
services,

agelconsistently appropriate for developing the curriculum
goals.

ggglgsually appropriate for developing the curriculum

are seldom appropriate for developing the curriculum goals.
are consistently inappropriate for developing the
curriculum goals.

The differentiated instructional activities for identified
students

Erovide sequential development of skills across all grade
evels served by the program.

Erovide sequential development of skills across most grade
evels served by the program.

provide se?uential development of skill across only some
grade levels.

are not sequenced across grade levels.
The differentiated instructional activities for
intellectually and academically gifted students

are integrated with the basic school curriculum at all grade
levels sérved by the program.

are integrated with the basic school curriculum at most
grade levels served by the program.

are integrated with the basic school curriculum at only a
few grade levels.

are not integrated with the basic school curriculum.

10}
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GIFTED PROGRAM STAFF QUESTIONNAIRE

Program services provided throughout the school division,

?re Ege same or equitable among schools with similar Jrade
evels.

are mo: ©ly equitable among schools with similar grade
levels.

are somewhat ineguitable, with some schools receiving
greater degree of service.

are consistently inequitable.

Concerning the teachers who implement the instructional
program,

all teachers have received adequate training.

most tTeachers have received adequate training.

some teachers have received adequate training.
virtually none of these teachers have received adequate
training.

Instructional time provided in classrooms and program
services,

is sufficient to meet the instructional goals.

is somewhat adequate to meet the instructional goals.
is seldom adequate to meet the instructional goals.

is insufficient to meet the instructional goals.

COMPONENT: PERSONNEL SELECTION AND DEVELOPMENT

3.2

Procedures and goals for the training of instructional and
guidance personfiel, as described in the Lucal Plan,

have been fully implemented.

have been partially implemented.

have been implemented with minor revisions.
have not been implemented.

The Program Coordinator

has adeguate time for performing responsibilities
effectivel . ih i e as
has somewhat limited time for performing responsibilities
effectively, but needs more.

does not have adequate time to perform responsibilities.
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GIFTED PROGRAM STAFF QUESTIONNAIRE

Concerning knowledge about cTaracteristics, needs
identification, inStructional differentiation, and state
regulations for serving gifted students, the staff
development activities;

have provided sufficient knowledge in all of these areas.
have provided sufficient knowledge in most of tnese areas.

have provided insufficient knowledge in most of these
areas.

have not addressed any of these areas.

3.8 Concerning knowledge of the school division's policies, .
procedures and program design, staff development activities,

have provided sufficient knowledge in all of these areas.
have provided sufficient knowledge in most of these areas.

have provided insufficient knowledge in most of these
areas.

have not addressed any of these areas.

3.9 Your specific responsibilities as program staff
___ have been clearly communicated to you.

‘ have been somewhat communicated to you.

are somewhat unclear.

have never leen communicated to you.

3.1C Staff development opportunities provided

have addressed participants' varying levels of prior
training and expertise

have addressed a limited range of prior training and
expertise.

have addresrsed only introductory or only advanced levels.

3.11 Overall, staff development opportunities

are appropriate to the program's design and goals.

are somewhat appropriate to the program's design and goals.
are seldom appropriate to the program's design and goals.
are never approyriate to the program's design and goals.
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3.12

GIFTED PROGRAM STAFF QUESTIONNAIRE

Overall, staff development opportunities

have been very effective.

have been primarily effective.

have been primarily ineffective.

have been very ineffective.

Procedures for internal evaluation of staff development
activities

are established, fully irplemented and effective.

are established, partially implemented and effective.
are established, implemented and ineffective.

are not established or implemented.

COMPONENT: PROGRAM ADMINISTRATION AND SUPPORT

4.2

State funds for the education of gifted students

are used to support oanly those activities identified in the
Local Plan.

are used primarily to support those activities identified
in the Local Plan, with minor exceptions.

are used somewhat to support those activities identified in
the Local Plan, with major exceptions.

gie not used to support activities identified in the Local
an.

Input from the local advisory committee is

used extensively in the program development process.

used somewhat in tne program development process.
seldom used in the program development prccess.

never used .n the program development process.

Input from the program staff is
used extensively in the program development process.

used somewhat in the program development process.
seldom used in the program development process.

never used in the program development process.
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GIFTED PROGRAM STAFF QUESTIONNAIRE

‘ 4.5 As program staff, your rcle in the gifted program

has been clearly defined.

his been somewhat defined.

has been somewhat unclear.

has never been defined or communicated.

4.11 The local division's supplement to the overall program
budget is

adequate for the needs of the program.

somewhat adequate for the needs of the program, but should
be improved.

mostly inadequate to meet program needs.

vastly inadequate to meet program needs.

4.12 concerning principals' support in implenenting the program
in th=2ir Schools,

most principals have been highly supportive.

most principals have been somewhat supportive.

principals have seldom been supportive.
' principals have rarely been supportive.

4.13 Coordination_among grade levels and schools to ensure
continuity of programs as students progress

has been fully and effectively developed.

has been somewhat effective, but should be improved.

has seldom been effective.

has not been developed.

4.14 A process for the selection and purchase of instructional
resources

has been fully and effectively developed.

has been somewhat eifective, but should be improved.

has seldom been effective.

has not been developed.

165
82




4.15

GIFTED PROGRAM STAFF QUESTIONNAIRE

A systematic plan for internal evaluation

has been fully and effectively developed.

has been somewhat effective, but should be improved.
has seldom been effective.

has not been developed.

Results from previous evaluation efforts

always have been communicated to me in a timely and
meaningful way.

usually have been communicated to me in a timely and
meaningful way.

seldom have been communicated to me
never have been communicated to me
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APPENDIX C-2
PRINCIPAL'S QUESTIONNAIRE
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1.1

1.5

PRINCIPAL'S QUESTIONNAIRE
COMPONENT: IDENTIFICATION AND PLACEMENT

Concerning referrals of students to be considered for the
prograw

referrals are actively sought from many persons

referrals are actively sought from teachers; they are
accepted from other personS but not actively sought

referrals are accepted from many sources, but not requested
from any

only one source of referral is accepted

Policies on entry into and exit from the program

have been communicated to teachers, administrators, and
parents through meetings and written communication

have been communicated to teachers and administrators, but
not to parents

are available_cn re%uest, but have not been communicated
are not clearly stated or do not exist

Concerning the maintenance of student records according _to

sb% . 'Mapagement of Student Records in Public Schools Of
irginia

agégo?riate Categorz II files are maintained for all
identified gifted students

quropriate Categorg II files are maintained for most
identified gifted students, but not all

agpropriate Category II files are maintained for only a few
of the identified gifted students

Category II files are not kept for gifted students

The principal's role and responsibilities in identification
and placement of gifted students

are clearly established and followed in our system

are clearly established but not always followed as
outlined in the local plan

are not clear
are not established

Considering the identification process in you system,

the Erocess actively sz2arches for students at all grade
levels, from school  entry through high school

the process activelg searches for students after
kindergarten through high school

the process actively searches for students after the primary
grades through high” school

gge grocess actively searches for students only at a few
rg

t grade levels each year

85
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1.17

PRINCTPAL'S QUESTIONNAIRE
Concerning the consistency of the identification procedures
throughout the system
all schools follow uniform procedures for their grade levels

rocedures are somewhat consistent from school to school,
ut could be more lonsistent

rocedures vary frequently among schools serving the same
81ade levels Y q Y g g

?o u?iformity exists among schools serving the same grade
evels

COMPCNENT: PROGRAM DESIGN AND CURRICULUM

2.3

Continuity ?f services across grades K-12, as described in
the local"plan,

is reflected in the total program

is reflected in most aspects of the program
needs to be greatly improved

is not reflected in the program at all

The implemented program provides services t»
Students in kindergarten through grade 12

students in grades 1 though 12

students after the primary grades through grade 12
only in a few grace levels

Program services throughout the school division
are te same among schools with the same grades

are equitable among schools with the same grades, although
the sp=acific servicCes may vary

are often not equitable among schools with the same grades
are generally inequitable amon¢ schools with the same grades
Facilities and equipment available to meet the programs
instructional goals

are fully adequate

are generally adequate, but could be improved

are frequently not adegquate

are consistently inadequate

86
103



' PRINCIPAL'S QUESTIONNAIRE
2.20 Overall, the program's impact on the total educational
program in thé sthools has been

very positive

generally positive

nonexistent

negative

COMPONENT: FZRSONNEI, SELECTION AND DEVELOPMENT

3.1 Procedures for selecting teachers and other personnel to
serve gifted students

have been clearly outlined and implemented

have been clearly outlined but at times are not implemented
as planned

are not clear
do not exist
3.? Training for principals, administrators and supervisory
personnél to implement the local plan for the program
___ has been consistently provided
‘ has been provided, but some more is neecded
has been provided, but much more is needed
has not been provided
3.4 Criteria for selecting teachers who work with identified
students
are established and are used consistently
are established and are generally followed
are established but are frequently not followed
are not established

3.5 Considering the gersonnel involved in the program staff
r

selection oces

they are all well informed about the educational needs of
— the"gifted

most are well informed about the educational needs of the
— gifted

some are well informed about the educational needs of the
— gifted

none are well informed about the educational needs of the
= gifted




PRILCIPAL'S QUESTIONNAIRE

‘ CCMPONENT: PROGRAM ADMINISTRATION AND SUPPORT
4.4 Input from principals and other administrators

isoactively sought and used in the program development

rocess

gs provided onlg through administrative representatives on

— the program's advisory committee and other occasional
sources of input

is seldom used in the program development process
is never considered in the program development process

4.5 The principal's role in the overall program

is clearly defined and communicated to principals
is somewhat defined, but could be much more clear
is not very clear

has not been defined or communicated

4.6 The program's long-term and short-term goals
have been clearly communicated to principals
have been communicated to principals, but not clearly

are available to principals, but there has been no effort
‘ — to communicate them

do not exist as far as I know
4.8 Those program procedu#@s which principals need to know to
impleméent“the program in their school
have been clearly communicated to principals
have been communicated to principals, but not clearly

are available to principals, but there has been no effort
to communicate them

do not exist as far as I know
4.10 ggncegging communication between garents and teachers
garding students' progress in the program,
communication is consistently provided
communication is often provided, but needs to be improved
communication is seldom provided
communication is never provided




PRINCIPAL'S QUESYIONNAIRE
. 4.12 Concerning principals' support in implementing the program
in their schools,
most principals have been highly supportive.
most principals have been somewhat supportive.
principals have seldom been supportive.
principals have rarely been supportive.
4.13 Coordiaation between grade levels and schools to assure the
continuity of program“services for students
has been effectively provided
has been provided but needs some improvements
has been provided but needs many improvements
has not been provided

4.17 Concerning your support for the program as a principal
I strongly support the program
I support the program with some reservations

I sugeort the idea of che program, but have mang
reservations about its implem ntation in our syStem

‘ I do not support the idea of a program for gifted students
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APPENDIX C-3
GUIDANCE COUMSELORS' QUESTIONMAIRE




GUIDANCE COUMSELORS' QUESTIONNAIRE

COMPONENT: PROGRAM DESIGN AND CURRICULUM

2.18

The guidance and counseling needs of gifted students
are consistently addressed by the program

are generally addressed by the program

are seldom addressed by the program

are never addressed by the program

COMPONENT: PERSONNEL SELECTION AND DEVELOPMENT

3.2

Tralnlng for guidance personnel to meet the needs of gifted
student

has been consistently provided

has been provided, but some more is needed

has been provided, but much more is needed

has not been provided

Informatlon regarding the characteristics, needs,

% égggéggé services, and state regulatlons regarding
has been adequately provided through local staff development
has keen provided in most of these areas
has been provided in some of these areas
has not been provided
Information re ardin the school division's policies,
procedures, progfam design
has been adequately provided through local staff development
has been provided, but some more is needed
has been provided, but much more is needed
has not been provided
¥2e sgeC1f1c responsibilities of guidance counselors

garding the ptrogram
have been clearly communicated
have been communicated, but they are somewhat unclear
have been communicated in part, but they are very unclear
have never been communicated to guidance counselors
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3.10

GUIDANCE COUNSELORS' QUESTIONNAIRE

Staff development opportunities

adequately provide for different levels of prior training
among the staff

to some extent grovide for different levels of prior
training among the staff

seldom provide for different levels of prior training
among the staff

provide only for those with no prior training

Overall, the staff development opportunities

have been very effective

have generally been effective

have only occasionally been effective

have generally been ineffective or non-existent
Concerning your support for the program as a guidance
counselor,

I strongly support the program

I support the program with some reservations

I suggort the %dea of the Erogram _but have mang
reservations about its imp eméntation in our syStem

I do not support the idea of a program for gifted students
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APPENDIX C-4
IDENTIFICATION/PLACEMENT COMMITTEE QUESTIONNAIRE
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IDENTIFICATION/PLACEMENT COMMITTEE QUESTIONNAIRE

COMPONENT: IDENTIFICATION AND PLACEMENT

1.2

g‘g’gggig%@%t“‘ﬁéﬁéﬂ%ésfy‘r’ii185 228885 L1 10LHASY(BE280ER"

gg%gég&g.types of data are collected on all students

multiple types of data are collected for .nost students.

multiple types of data are collected for a few students.

a single type of data is ccllected for every student.

The variety and amount of Jdata collected on each student and

its use as  a basis gor a decisiorn: by the committee,

is adequate for making a defensib.e decisicn.

is adequate for making a decision in most cases.

is inadequate for making a2 decision in most cases.

is inadequate for making a decision in all cases.

gggggggéggiﬁhgeggtual.use of multigle,c;iteria by the
rmining program eligibility and placement,

multiple criteria are appropriately considered in all cases.

multiple criteria are considered in most cases.

a single criterion is the basis for most cdecisions.

a single criterion is the basis for all decisions.

gogcerningtthe administragion and énterpreta&iqn ofn%ggﬁigge

A Re ot oYschat PrialE ok {5aLned personnel in contoma

all testing and evaluative materials_ are ag ropriately
administeréd and interpreted, to my knowle 8e.

some testing and evaluative materials are improperly
adninistered and/or interpreted.

My role and responsibilities in identification and placement
a5 a member of the Identification/Placement committee

are clearly established and followed.

are established, but not followed.

are somewhat unclear.

are not established.
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IDENTIFICATION/PLACEMENT COMMITTEE QUESTIONNAIRE

‘ éféz goncerning the on-going nature of the identification
cess
the grocess actévely identifies students from school entry
— through all grade lévels.

the process identifies students at most grade levels.

the process targets only a few grade levels each year.

the process is active at only one grade level.

1.15 cOncerning the use of both_obgective measures and informal
assessments in the identification process,

the process uses an appropriate balance of both types of
information.

the Egocess uses both types of information, but the balance
shou be improved.

the process uses only one type of information in some areas
of giftedness being Served.

the total process uses only one type of information.

1.16 Information from the identification process

is always used in making instructional decisions.

— 1is usually used in making instructional decisions.

‘ is seldom used in making instructional decisions.

is never used in making instructional decisions.

1.17 Concerni. onsistency with whigch identification procedures
are imple. ved throughout the division,

all schools follow uniform procedures for their appropriate
grade levels.

procedures are sogewhat unifogm from school to scli~2l, but
consistency shculd b~ nproved.

procedures vary frequently among schools serving the same
grade levels.

no uniformity exists among the schools serving the same
— grade levels"
1.18 The number of students identified when compared to the
number of students screened
seems reasonable and appropriate in all cases.
is somewhat reasonable, but should be improved.

is somewhat unreasonable, with too many students being
screened.

is totall{ unreasonable, with far too manz students being
screened 1n comparison with the number idéntified
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CLASSROOM TEACHERS' QUESTIOMNAIRE
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CLASSROOM TEACHERS' QUESTIOMMAIRE

COMPONENT: IDENTIFICATION AND PLACEMENT

1.1

Concerning referrals of students to be considered for the
program

referrals are requested frgm teachers on a reagular basis,
and teachers are’encouraged to make nominatiofis at any time

referrals are requested from teachers, but teachers are not
encouraged to maKe nomination: at other times

referrals are rarely requested from teachers

referrals are never requested from teachers

A search for nominations of students who have not been
identified but who may benefit from program services
is regularly conducted by the program

is conducted at certain grades

is occasionally conducted by the program

has never been conducted to my knowledge

Placement decisions for gifted students

are always clearly communicated to appropriate teachers

are usually clearly communicated to appropriate teachers
are seldom clearly communicated to appropriate teachers

are never clearly communicated to appropriate teachers

Information from the identification process

is reqularly used in making instructional decisions
regarding students in the program

is usually used in making instructional decisions regarding
students in the program

is seldom used in making instructional decisions regarding
students in the program

is gever used in makin% instructional decisions regarding
students in the progra

Concerning the effectiveness of the identification

procedure$ used in the program, they
consistently identify students who are gifted

identify most students who are gifted, but improvement is
needed

identify many students who are not géfted and fail to
1dent1f¥ wany students who are gift

consistently identify students_gho are not gifted and fail
to identify students”who are gifted




CLASSROOM TEACHERS' QUESTIONNAIRE

COMPONENT: PROGRAM DESIGN AND CHARACTERISTICS

2.1

N N
wn N

N
~

N

o
« L

The program hilosophy of meeting individual ds, as
statéd on {he Eoéai Eax ° ing 1indivi needs,

is reflected in the total program

is reflected in most aspects of the program

is reflected only in some aspects of the program

is not reflected in the program as it is implemented

Pla
reflected in the total program.
is reflected in most aspects of the program.
is somewhat apparent, but implementation should be improved.
is not reflected in the implemented program.

Tge E am s phllosophy of differentiation, as stated in
is

gggncurriculum goals and objectives, as stated in the Local
’

are reflected in the total program.

are reflected in most aspects of the program.

are somewhat apparent, but implementation should be improved
are not reflected in the implemented program.

Instryctional goals for the area(s) of giftedness being
served

are clearly stated and appropriate to each area served.

are clegrly stated and somewhat appropriate, but should be
improved.

are inappropriate for some areas being served.

are not clearly stated or are inappropriate for all areas.
amework for instru-tion, consisting of guidelines for

a:ff 7:2fnd

ifferentiation, curriculum’ guides, en nt units or
similar documents,

is adequate and available to all teachers of gifted students
is available, but needs minor revisions

is available, but needs major revisions

is not available




CLASSROOM TEACHERS' QUESTIONNAIRE
Instructional methods used with gifted students in
classrooms

are_consistently appropriate for developing the curriculum
goals of the prggrgﬁ. P ping

are usually appropriate for developing for developing the
Surriculum’ goals - o £ developing veloping

are seldom appropriate for developing the curriculum goals
are never appropriate for developing the curriculum goals

Curricular content used in classrooms and program services

égafgnsistently appropriate for developing the curriculum

is usually appropriate for developing the curriculum goals
is seldom appropriate for developing the curriculum goals
égaignsistently inappropriate for developing the curriculum
Instructional resources used in classrooms and program
services

Sgelgonsistently appropriate for developing the curriculum
a

are usually appropriate for developing the curriculun goals
are seldom appropriate for developiig the curriculum goals
Sgglgonsistently inappropriate for developing the curriculum
Gifted students' assignments and products

Sgglgonsistently appropriate for developing the curriculum

are usually appropriate for developing the curriculum goals
are seidom appropriate for developing the curriculum goals
Sgglgonsistently inappropriate for developing the curriculum

Facilitjes and e uigment available to meet the gifted
program’'s instruétidnal goals

are fully adequate to meet the goals

are usually adequate to meet the goals

are seldom adequate to meet the goals

are consistently inadequate to meet the instructional goals




2.17

2.18

N
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CLASSROOM TEACHERS' QUESTIONMAIRE
Instructional time provided in classrooms and program
services
is sufficient to meet the instructional goals
is somewhat adequate to meet the instructional doals
is seldom adequate to meet the instructional goals
is insufficient to meet the instructional goals

The guidance and counseling needs of gifted students

are consistently addressed by the program

are usually addressed by the progrum

are seldom addressed by the program

are never addressed by the program

BeSpiECeE; BTX°Rd; Ehe pohaol fefting (such as resource
'

gten are ed th;oughout the program to provide appropriate
ucatlona experienCe

occasionally gre used hroughout the program to provide
appropriate”educational expériences

are used only in certain aspects of the program

are never used to provide appropriate educational
experiences

SYsEatensiopHi5ien BEOTRE  EnbBR RRs Bebh® Tt
a very positive impact

a somewhat positive .mpact

very little impact

a negative impact

COMPONENT: PERSONNEL SELECTION AND DEVELOPMENT

3.2

Prggedures and goils fog the trainin of 1noiru$tlonal and
ance personfiel, a escribed in the Loca an,

have been fully implemente?

have been implemented with minor revisions
have been partially implemented

have not been implemented
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3.12

CLASSROOM TEACHERS' QUESTIONNAIRE
Criteria for selecting teachers who work with identifi~d
students
are established, appropriate and used consistently
are established and appropria*e, but not used consistently
are not established
are inappropriate

ancernin knowledge about cTaracteristics, needs
1 al dif

entific tign, instruction ferentiation, an% state

gggg ggéggg aggisgggégg gifted students, the staf
have provided sufficient knowledge in all of these areas
have provided sufficient knowledge in most of these areas
have not provided sufficient knowledge in most of these

ﬁreas
ave not addressed any of these areas

procedured AN progran deoigncooaed disetoneRR iSitH ties
’

have provided sufficient knowledge in all of these areas

have provided sufficient knowledge in most of these areas

ggggsnot provided sufficient knowledge in most of these

have not addressed any of these areas

Your specific responsibilities as program staff

have been clearly communicated to your

have been somewhat communicated to you

are somewhat unclear

have never been communicated to you

Staff development opportunities provided

have addresged participants' varying levels of prior
training and expertise

have addressed a limited range of prior training and
expertise

have addressed only intrcductory or only advanced levels

Overall, staff development opportunities
have been very effective

have been primarily effactive

have been primarily ineffective

hive been very ineffective

o2
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CLASSROOM TEACHERS' QUESTIONNAIRE

NENT: PROGRAM ADMINISTRATION AND SUPPORT

Input from teachers is

used extensively in the program development process
used somewhat in the program deveiopment process
seldom used in the program development process
never used in the program aevelopment process

As a teacher, your role in the gifted program

has been clearly defined
has been somewhat defined
has been somewhat unclear

bas never bheen defined or communicated

The program's long-term and short-term goals
have been clearly communicated to me
have been somewhat communicated to me

are somewhat unclear to me

have never been communicated to me

The program's procedures

have been clearly communicated to me
have been somewhat communicated to me

are somewhat unclear to me

have never been communiicated to me

Concerning commun
éinggstudent

regar
communication
communication
communication
comiwunication

Coordination _amon
continuity of pro

is
is
is
is

ication between

s’ progress

consistently clear
often clear, with some improvements needed

seldom clear
never clear

rade levels and schools to ensure
grgms as students progress

has been fully and effectively developed
has been somewhat effective, but should be improved

has seldom been effective
has not been developed

nts and teachers
e gifted program,




4.14
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CLASSROOM TEACHERS' QUESTIONNAIRE
%eggggggg for the selection arA purchase of instructional
has been fully and effectively developed
has been somewhat effective, but should be improved
has seldom been effective
has not been developed
AR RehRERa g el Y 2bo2in HREOR S 0T the overalt
highly supportive
somewhat supportive
seldom supportive
never supportive
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SUPERVISORY PERSONNEL QUESTIONNAIRE
Dﬁ:ect'ons: Place an "X" b$side the statement under fagb item
which best describes the gifted program in your schoo ivision.
COMPONENT: PERSONNEL SELECTION AND DEVELOPMENT

3.1 Procedures for selecting teachers and other personnel to
serve gifted students

have been clearly outlined and implemented

have_been clearly outlined but at times are not implemented
— as planned

are not clear
do not exist
3.3 PEribandier pritcipale, adpinistiztors and, supssyisory
has been consistently provided
has been provided, but some more is needed
has been provided, but much more is needed
has not been provided
Criteria for selecting teachers who work with identified
students
are established and are used consistently
¢re established and are generally followed
are established but are frequently not followed
are not established
ggggégerin the gersonnel involved in the program staff
ion proces

they age all well informed about the educational needs of
the gift .d

gg Eegre well informed about the educational needs of the

s?¥e gre well informed about the educational needs of the

gifte

SQ g gre well informed about the educational needs of the
1fte

The Program Coordinator

has adequate time for performing responsibilities
effectively P I P

has somewhat limited time for performing responsibilities
effectively, but needs more

does not have adequate time to perform responsibilities
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‘ SUPERVISORY PERSONNEL QUESTIONMAIRE

3.7 ance;ging knowledge about characteristics, needs
identificdtion, inZtructional differentiation, and state
requlations for serving gifted students, tbhe Staff

deVelopment activities

have provided sufficient knowledge in all of these areas
have provided sufficient knowledge in most of these areas
have provided insufficient knowledge in most of these areas
have not addressed any of these areas

3.8 Concerning knqQwledge of the school division's policies, .
procedure ang program design, staff geve opmegt activities

__ have provided sufficient knowledge in all of these areas
__ have provided sufficient knowledge in most of these areas
— have not provided sufficient knowledge in most of these
- ggsgsnot addressed any of these areas
3.9 ggggrsggg%gigeggggggiibilities to the gifted program as
—__ have been clearly communicated to you
— have been somewhat communicated to you

‘ ____ are somewhat unclear
___ have never been communicated to you
3.10 staff development opportunities provided

have addressed participants' varying levels of prior
training and exBertlse

have addressed a limited range of prior training and
expertise

have addressed only introductory or only advanced levels

3.12 Overall, staff development opportunities
have been very effective

have been primarily effective

have been primarily ineffective

have been very ineffective
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ADVISOF™™ COMMITTEE QUESTIONMAIRE
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ADVISORY COMMITTEE QUESTIONNAIRE

Directions: Place an "X" beside the statement under each item
which best describes the gifted program in your school division.

COMPONENT : PROGRAM DESIGN AND CURRICULUM
2.14 Program Services provided throughout the school division
are the same or equitable among all schools in the division

re the same or equitable among schools with similar grade
aileve s d

—

are mostly equitable, with a few schools receiving greater
—— services

are inconsjistent and inequitable among schools with similar
grade levels

COMPONENT : PROGRAM ADMINISTRATION AND SUPPORT

4.1 Concerning the local advisory committee's comgosition of
gﬁggggé eachers, community members and othets, the
e
gs regresentative of all of the abgve audéenges witg a good
alance among them (i.e. No one audience dominates the
committee's ec1sxons.?

és regregegtative of all of the above audiences, but
ominated by one

is not representative of all above-stated audiences
is composed of only one of the above-stated audiences

4.1 Considering its role to review the Local Plan annuall¥ and
to_advise the school bQard on the educational needs o

gifted students, the advisory committee

functions regularly and effectively in this role

functions somewhat effectively in this role

functions in a limited role

does not function in this role

1

[
w

Input from the local advisory committee is

used evtensively in the program development process
used somewhat in the program development process
seldom used in the program development process
never used in the program development process

1]
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. ADVISORY COMMITTEE QUESTIONMAIRE

4.16 Results from previous evaluation efforts

alwaxs have been commupnicated to the advisory committee in
— a tifely and mearingful manner

Yave bgen communicated to the advisory committee, but in a
— limited manner

seldom have been commvnicated to the advisory committee
never have been communicated to the advisory committee
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SECONDARY STUDENTS' QUESTIONNAIRE

COMPONENT: PROGRAM DESIGN AND CURRICULUM

2.1

[N
[

[V

[N
[\

[ V]
[~

[N
[

MZ individual interests are_considered along with other
factors in the assignments I am given

frequently
sométimes
seldom
never

Wher I am able to learn the material more oYicklxmthan other
students or wheg I alrea know the materidl, I given the
opportunity to le

frequently
sométimes
seldom
never

arn at my own pace

The things that I study are diffeéent from those studied by
students”“who are not in the gifted program

frequently
somgtimes
seldom
never

The teﬁcher ives me assignments or suggests projects for me
to work on that are diffefent from tho assigned to
students who are not in the gifted program

frequently
sométimes
seldom
never

Through the classroom or through speciil activities outsgde
the classroom, I re gége instriction and services throug

the program for gi students
es

am not sure
no

Through the program for gifted students, I have been exposed

to outside résolirces such as speakers, Special material
and other resources not normagfy proéidgg to al stugenfs

frequently
sometimes
seldom
never



2.19

SECONDARY STUDENTS' QUESTIOMNAIRE

Check u to three responses that best describe what happens
in yo class
[note: f111 in a subject in which the student is identified]

In this class, we are most likely to

2.19

adhere to the information provided in the textbook

explore broad ideas_or complex problems rat er than dealing
only with stated information or simple problems

seek information from a variety of sources

E what I have already learned in previous classes or
seWwhere

be challenged with new :deas
find all students studying the same thing

Check gﬁ to three respogses that best describe what happens
[notey ill in a subJect in which the student is identified]

In this class, we are most likely to

be asked questions that have only one right answer
have to think through a problem and reason for ourselves

listen to a lecture or explanation by the teacher for much
of the time in class

be involved in group dlgcussions or grogects durlng class
encounter a variety of different ways td learn thifigs

spend most of our study time memorizing facts

2.19 Check up to three responses that best describe what happens

ass

our c
nog fill in a subject in which the student is identified]

In this class, we are most likely to

have assignments completely determined by the teacher

develog individual, original gfoducts that are more complex
han the assignments in most ¢lasses

all complete the same assignments or projects
be involved as students in the evaluation of our work
s?are our major products with audiences outside our

ro
get %eeggack on our work only from our teacher
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SECONDARY STUDENTS' QUESTIONNAIRE

COMPONENT: PROGRAM ADMINISTRATION AND SUPPORT

4.17 Overall, the program for gifted students in my school
as ene itte reatl

as itt omewhat

as a no e t on

as a a negat ve ef?ect on me
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PARENT QUZETIONNAIRE

COMPONENT: IDENTTFICATION AND PLACEMENT

1.13

Concertning my child's placement in the gifted program,

Bebsintel TERLo 10RO 14, 0E, Chig plagaent dpisipn By school

I was ingirectly informed through my chiid or non-school
personnel.

I was not informed.

COMPONENT: PROGRAM DESIGN AND CURRICULUM

2.19

Concerning resources beyond the school settin sych as
Speakers,gresource peop¥e, fiefd tr?ps, matergaisy,

mX chéld has been exgosed to outside resources through the
gifted program on a Yeg:lar basis.

my child has been _expnsed to outside resources occasionall
txrcug% tge gi%ted pgégram. Y

the gifted grogram has provided outside resources, but not
for my cnild.

outsije resources are not used, to my knowledge, in the
Ji%t d program,. ! Y e

COMPONENT: PROGRAM ADMINISTRATION AND SUPPORT

4.9

Conceénin ingorm tion given me on the gifted
rocedure§ and policjes through ggrent confe
orrespondence, newsletters, of other means o

cogmun cation

I have been adequately informed.

I have had Spportunities to be informed, but have not
participated.

I Eave not had anz communication from school personnel
relating to program goals.

1
gggggg?mtgacher

Con ernigg information given me on the gifted pro rag's
oa i thfough parent cdnferences, teacher cor esgon ence,
ews étters, or other means of coﬁmunication,

I have been adequately informed.

I have had gpportunities to be informed, but have not
participated.

I ?ave not had anX communicatioun grom school personnel
relating to program procedures and policies.




PARENT QUESTIONNAIRE
4.10 Concerning informati iV e on hild's progress and
gnvo vemegtlin the é?gtgé Sgogram, my chl prog
I have been adequately informed.

I have had gpportunities to be informed, but have nct
participated.

I have not had apy cemmunication from school personnel
— relating to my chila's progress.

4.17 Concerning your support for the program as a parent,
I strongly support the program
I support the program with some reservations

I suggort the idea of the Erogram .but have mang
resetVations about its impleméntation in our system

I do not support the idea of a program for gifted students

4.17 Please identifx what Zou consider to be the major strengths
and the major weaknes8es og the program:
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PROGRAM DOCUMENT REVIEW LIST

Directiogs: TTe following dggume ts arg suggesged for review to
answer the gva uatlog items 1ste§ ?esi e e ocument, Please
ace an "X" in the blank to the left of _the document if ﬁt(%?

gVTilable for review. Those items preceded by an asteris
wi also need to be made available for expert review.

DOCUMENTS TO BE REVIEWED RELATED EVALUATION ITEMS
Referral form 1.1
— Letters/Memos to Teachers,
Pagents, Admln;strat?rs,
others concerning referral
Request for Referrals 1.1
Entry and Exit Policies

Timelines for Identification 1.10, 1.14
—— Process

=
o

Roles and resggnsibi ities of 1.11, 1.14
— those involv in identifica-
tion and placement tasks
Taégeted, rade levels for 1.12, 1.14
— 1déntififation process
Announcements of in-service 3.2, 3.3, 3.7, 3.8, 3.9,
— "Trainin opportunities 3.16, 311
course rkshops, con-
erences )
Long-and short-term program 4.6
— goals
Program Procedures 4.8

Igdividual Screening/Identi- 1.2
— ication Form/Matrix

Sampli of Confidential 1.2, 1.5, 1.14, 1.1
— SReBerad of Fanfidentialiseea 125 1354 151t 143y
Students
Sam of Permanent or 1.5, 1.14, 1.19, 2.12, 4.13

— ugliggive Records of Identi-
ieg Gifted Students, K—TZ

*M nual%_from cests used in l.6, 1.7
— identification process

*Rating scales used in identi- 1.6, 1.7
— ficatlon process

Agendas of Meetings concerning 1.4
_ g L g
ntry/Exit Policies

cal Plan

*L 1.14, 1. .7, 1.8
— Igentification Component %.10: 1,11 i.12, 4.2, 4.5
Program Design Component 2.2, %.%, 2.2, 224122.5,
5:98,%37102°3°11%°2%, 4.5
List gg nugber of students, 1.18
— gons ered and those identi-
ied for the proaram in most
recent year.
Individu roup Educa- 2.1, 2.4, 2.8, 2.12, 4.13

ai or
— tional Plans ,gr Eorms_docu-
gegglng individualization and
lrferéntiation




PROGRAM DOCUMENT REVIEW LIST

‘ DOCUMENTS TO BE REVIEWED RELATED EVALUATION ITEMS
*Program DescrL th frr— 2.7, 2.12, 2.19, 1.
— Evaluation Desi ?Sect_on I) 2.2, 2.4,'275,72.6
*Program or Currlcu um 2.1, 2.2, 2.4, 2.5
— Qges, or Enrichment Units 3.10,°2°1 , 4's, 4’
*Teache Manuals or Guidelines 2.1, 2.2, 2.5, 2.8

— for leferentiated Instruction
Program Communlgue, such as 2
ters to g nts, news- 2.
etters, brochures 4.
Textbooks used in the program 2
2

SRR QU R g5 REOT

List of Materials and E ulg— 2.10
ment purchased for program use

List of fesourge people and 2.19

materials use
Program Activity Schedule 2.19
*Job Descriptio r sonnel 3.1, 3.4
— Servgng 1égnt1¥1e8 students !
Job D $cr18tlon for Program 3.6
— Coordinat
Dai l calendar for program 3.6
® — PeoctalREts? prog

*Stated ollcxes/crlterla for 3.1, 3.4
- selewgl n g gersgnnel serv-
ing identitied gifted students
In-service trainin rogram 3.2, 3.3
— ?gfn as or descgéét?on 3.10,7371a

aszes, wOrks , conf-
erences, etc.

List of p art1c1gants in In- 3.2, 3.3
— service Trainihg Programs

In-servjce Tra1n1n Evalyation 3.13
— Forms Tc}u 1ng ourse/work-
shop eva

Mem?s ¢conce nlng resgonsiT 3
1t1es o B cific audiences
to the progra

I Légﬁm g gg?gé Qg¥és?§¥om evalu--4
esign

gutes and a mgendas from Local 4.1, 4.3
visory Committee meetings

Local Program Budget 4.2, 4.11

Statement of stgte allocation 4.2, 4.11
— to local gifted program

o

11;4‘2




PROGRAM DOCUMENT REVIEW LIST
’ DOCUMENTS TO BE REVIEWED RELATED EVALUATION ITEMS

Mlnutes from ﬁchool Board 4.1
™ Meet ng in_which Advisory
Committee Report or
Recommendations were pre-
sente
Minutes from gchgol Board 4.16
T eeting n v

requts were presented
Minutes of Adv1sor¥ COTmlttee 4.16
RS ELASE e PheltiRe
1gﬁ evgiuatlon resgit were
presente

Letters to Parents related to 4.7, 4.9, 4.10
program

Agendas of Parent Meetings
Student and/or Parent Handbook 4.7, 4.9

Stugent progres§ reports 4.10
E— ted to g rformance

w1t in progra

Schedule of Parent/Teacher 4.10
— conferences gelate to student

progress within program

‘ Schedule of cross rade 4.13

— meetj teachérs to

coo éigate concefns between
grades and schoo

Internal evaluation plan 4.15, 4.16

120
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‘I’ PROGRAM DOCUMENT REVIEW FORM

Directions: This form_should be coggleted by a member of tge_
evaluation team. T?e documents_to reviewéd are sgggeste in
the left column. I othfr available documents provi the

eval gtgfsén ormatéon relating to the state gg stions, t?eg

should e used and named in the '"Comment section of the
estion. If no evidence exists to make a deterymination on a
uest%gn, 8 ease indicate that in thke "Comments" section r the
ecitic quUestions, and do not attempt to answer the question
otherwise:

DOCUMENTS TO BE REVIEWED QUESTIONS TO BE ANSWERED

1.1

Referral Form ~Are referrals sought Yes No

Letters/Memos to Teachers, activef from morg than — -

Pagents others, requesting one soutce?

referrals.

Sampling cf Confidential -Are referrals accepted Yes No
from more than one - -
source?

-Have referrals befn_ Yes _ No
submitted from multiple — —
sources in the past?

1.2

Individual Screening/Iden. -Are multiple es o Yes No

Form or Matrix g/ data collgctegygor afl — -
students?

Sampling of Confidential -Are multiple types o Yes No

Flges g data coll ctcdygnl gor - -
some areas of giftédness?

-Are the variety and Yes No
amount of data _ -
collected on each student
sufficient for making a
defensible decision?

1.4

Letters/Memq@s to Teachers —T? which of the Teachers

Parents, Administrators con- fo lQWlngmaudlences ——Parents

gernzng policies on entry has infofmation on -——Administrator
into afnd” exit from the entry?exlt policies —Supervisors
rogram. ) been” communicated? ~—Others

Agendas of meeylngs con- -

erning entry/exit policy.

1.5

Samplin °§ Permanent Records -Do Berma ent records Yes No

Sambling of Confidential show evidence that a — -
Record confidential record
exists?

-Do ge:manent records Yes No
contain information A — -
aggrop iate r confi-
dential records?

-Are cQnficential Yes No
recor s_mglntgl edtfgr R —
appropriate s ants?

—Dgpcogfidentigg Yes No
records contain all - I

a Erggriatg_ ata fom
the icentification
‘ placement process?




DOCUMENTS TO BE REVIEWED
1.6

Manua s fr m tests used

cales used in
ide ication grocess
with accompanyi hg manual
Oor descriptiv f

Ra ing

1.7

Mgguals from tests used in
ication ggocess
es us

Fodve

1.10

Identification Plan
?emos concernlng timelines
or identification process

1.11

Identlflcatlon Plan
Memos con ernlng roles and
resggns bi ities for those

in identi 1cat10n
acement tas

l.12

Identification Plan
Mem s cnc n% g targeted
eve of idefitifi-

gra
cation process

PROGRAM DOCUMENT REVIEW FORM
QUESTIONS TO BE ANSWERED

ent1 ication process.

ormation.

_I%rﬁlge pgrsonne

Rati n sca é&enfl-
grocess
accon an ihg ma uél
€SC %g in rmation
oentén gagign ? an orh
ci who
f&T ST in steryevgluatlve
materia
1.8
Identificatjon pl
‘ Loca i }o plan (from

gcr tion_of areas
bes of services.

-Are testlng a?d evaé
ative matefXrials_non ii
crlminatorI culturally
ard racially?

~-Are testin a d evalg
ative mate ias sensi-

1f§erenceo exigti g in
the school tem?
ey e teatind g
eeen vai Sgr éseor %he
E theg are useg

~-Are testin and evaluya-
tive materla
on admlnistrat 027

ram
rds ang gnt
1cati
persorne ar
stering them

ralned
ini-

-Are identification
1ter1a sg%c1

the %te&ness
sse

e1n
g enti ication gro-
urei criteri

1rect Z relate to the

abes'oi’ghieddngsah oach

-Are timelines for
identi &”atlon l?ce-
n c

t {s"clearl
gggabils ‘8gea Y

~Ar§_roles and responsi-
) ities for thos
involved in identi 1ca-
tiTn and acement gas s
c early stablishe

-Is, 1dentification en on
hool entry thro

Yes

Yes

Yes
s depen ent—

Yes
rviews —

__Yes

Yes

__Yes

__Yes

Yes

g grocess extern ing —
OL(l S g

grades?

No

No

No

No

No

No

No

No




PROGRAM DOCUMENT REVIEW FORM
DOCUMENTS TO BE REVIEWED QUESTIONS TO BE ANSWERED
1.14

Identification Plan -Is the total 1dent1f1- Yes No
Memos concerning identifi- cation and E acemegt — -
catign rocess grocess émg ementi

Sg?o ngen sPermanent Records scribe n the 1loca

Sam of Confidential
Regorgg

1.15

Ident flcatlon Plan -Does the identification Yes No

glng of Confidential information gathered on — -

Reco each student nclude bith

objective and informa
asSessments?

1.18

Lists of students consjdered -what w~s the total Total
and those identified (or number of students in

documentation of numbers of the division wh ere

achz in most recent identi- wexe onsidere m-
ication grOﬂedure for a ated or scrnene 3 for
given yea t e gifted
—What was _th tal Total
number of students -
1dpnt¢f1ed durlng the
Kgag from that pool
—Doesath sagatlo indi- Yes
cate e %éClenCY o% (Efficient)
the procedures? No
(Inefftcient)
1.19
Samgllng of Confidential -Does the evidence_ of . Yes No
oerform nce and ability — i

students acement ndicate .that
tudents identified as
ifted were appropriately

] f Permanent Records nce 1 entlglcatlon afid
g%pglfgeg

1dent1f1ea

2.1

Sal Plan -Is the rogram s stated VYes No
Ig ¢V1dgallzed Plans 8: hllOSOEhX n ivi-~ - -

Ims cocumenting indi- uallz n lected 1n

vidualization he imp emente program?
Program Descr1 tion
Curficulum Guides
2.2
Local Plan -Is the rcgram s _stated Yes No
Program Descri tlon kil sog Z ? gferen— — —
cur %cu um uUi ldtlon reflecte in the
Teacbher Manuals or Guidelines implemented program?




PROGRAM DOCUMENT REVIEW FORM

‘ DOCUMENTS TO BE REVIEWED QUESTIONS TO BE ANSWERED
2.4
Pro ram Descri t1 n -Does the 1m81emented Yes No
Samg é ? Confidential program servVe stu ents - -
Yr students in in glndergarten through
grade .27
c rriculum Guides
ogram communlgues such as
ters to paréents or news-
31V1§ual gducatlonal glans,
?r groug educational plans
or°K-12.
2.5 & 2.7
Local ? -Are Curricu''wm als Yes No
Currlcuium Guides and ob I‘-ec..s g?e rlX -
Program Description stated 1n t Loca an?
-Does égg mente __Yes _ No
g gram a ess ge
iculum goals an
objectives?
2.6
Program Descrigtlon -Are the p g Yes No
Program Communiques, such del 1ver¥ sg tems a rg— — —
as newsletters, brochures, riate to the arga
etc. iftedness serv
o
Local Plan -Are 1nstruct10na% goals Yes No
curriculum Guides g riate to the areas— -
Program Description of giftedness being served?
2.8
buldellnes for Differenti- re teacaegs prov1ded a Yes No
ati ramewor or i uc- -
Curr culum Guides tion, uch as t e ocu-
Enéic en Units ment$s listed to the left?
ividual Educatlonal Plans
Group Educational Plans
2.10
Textbooks used within program -Are content and Yes _ No
Course 1nstructlonal resources -
Currlcu um Gulde used 1n the %
List of gugc ased materials/ propriate f evel?g-
e ui men Or program 18 curriculum goals?
L Plan
2.12
curriculum Guldes -Is differentjated Yes _ No
COurse Outlines instructio or each -
hggn& gnits Educat 1 area served sequential?
a rou ucationa
3 ~-Is here,ev1dence Shat Yes _ No
Pro am Degcription students’' needs an -
Sam ing o Pegm ent Records experiences within the
ing of Confidential g gram are artlculaeed
Rec ras crdss grades?
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PROGRAM DOCUMENT REVIEW FORM
‘ DOCUMENTS TO BE REVIEWED QUESTIONS TO BE ANSWERED

2.18
Program Descri tlon -Are the uldance a%d Yes No
Proéfam COmm gues (such as ounseling neg - -
newSletters, chures, etc.) identi 1e students
be1n addressed by the
progfam?
2.19
Lists ?f Resouéce People and —Are resou ces ond Yes No
Mater e sch 08 sett1 g ed - —
f ram Commugiques news- rovide educat on
et eggénts ures, letters expe iences?
Pro am Activities Schedule = -Do these resources have  Yes _ No
gram Description (& Goals) a positive relations g -
to instructional program?
3.1
Job_Descriptions for rson- -Are procedures for the Yes No
eé serv gg identifigg selection of ?ersonnel — -
stude servang ident
State olic1es concernlng ts _implemented as
e se ecs g ge L escr1bed ih the Local
servin ent1 ie ted Plan?
stu en?
Local Plan
3.2
‘ Memos Announcements of in- —Have pgocedures and Yes No
s tor the tra1ning - -

service traini ngrgggo

tunjties for ins gnar of ins ructlona er-
an ujdance personne sonne een impl ﬂented
In se vice Training Pro ram as described i e Local
% ~ Or desc 1 t1 Plan?
partlcaﬁa -Have procedures and Yes No
train ng progr classes g a1s or the training — -
Local Plian ance ersonnel

b lement as
dggcrlbgdeTn tge Local Plan?

3.3
Memos/Announcements of In- —Hav procedures and Yes _ No
servi e gmn ng g ortuni- g?a he tra1n1na -
ies for administr glve and 1n1strati er-
su ervisoryTgersonne sonnel been _implemehted

In=service” Training Program —Have procedures and Yes _ No
g or descr1 tion g?a s for the tra1ning -
Li artici an s_in superv1sor¥ gerson el
tra ni progr ms/classes been 1mglemen e
Loca P described in the Local Plan?
3.4
Written crite 1a for selec- -Are criteria estab- Yes _ No
tiog ?g tea s to work lished for selectin -
wit enti ie tudents teachers who wQrk with
Rescrl t g or tegchers ide t1f1ed students?
wor ing with identifie student ﬁ
-1f "'Yes are these Yes No

criteria appropr1ate°
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‘I’ PROGRAM DOCUMENT REVIEW PORM '
DOCUMENTS TO BE REVIEWED QUESTIONS TO BE ANSWERED

3.6
Job Descrigtlon for Program - oes the gro gram coor- Yes No
T inator have adequate — —
Dalam calendar log for pro- time or erform ng
gr coordinato r%§20n51 g ities
ctive
3.7
Memos /Arnouncements of In- -Does staff Charagtegistics
service training oppor- eve18 ment - ?
tunities rovi g gengral NS
In- service T ainin Program now about —1I enti iCa Yn
agendas or escrlgtlon an —~Ingtructiona
ar a 1sted —Differentiation
to t g ght? State Regs.
Check t 8 e areas—
addresse
3.8
Memos/Announcements of In- -What areas 1lsted School Division
service tr»ining oppor- at the ré were policjes
tunities addresse hrou broce ures
In-service Trainin Program staff deve ogﬂ rogram
agendas or escrlgti act1v1t1es° design
gse areas
ad resse
3.9
‘ Memos/Announcements of In- -Does_staff Pro itaff
service training oppor- evelopment —pri c ga
tunities through writ —teache
In- se vice Training Program or ors means gui ance Bers
g as or escr1 tion grov1 e eci g upervisot
g S conce nlng s onsi- ralﬁ g gelate
ities o g ci S udiences
audiences to the program isted at the 5 ght°
gheck those audi nces
tor whom there is such
rainin
g- 3.10
Memos /Announcements of In- -Is staff development Yes  No
gggvice training oppor- an on-going process? - -
In-service Trainin Program % a variet o levelg Yes No
agendas or escrlgti of ex ertg gesse - -
3 roEg e sta
eve ment activities
throug out the year?
J.11
Mgmos{égngungngnts of In- -Arg_stgff deggég mgg% __Yes _ No
erv ra oppor- activities ¢
tunities g opPp with the iv151on$b

In-service graln;ng_Program 8rogra de? gn and oals?
agendas or descripfions -Loc goa pfogram e51gn
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‘I’ PROGRAM DOCUMENT REVIEW FORM
DOCUMENTS TQ BE REVIEWED QUESTIONS TO BE ANSWFRED
3.13
In-service training evalua- -Are géogedures estab- Yes No
tion forms ish o oin — -
Cours2 evaluations 1nterna% Svag gtlog
of staf gve opment
activities?
4.1
Local advisory committee -Check the roups Parents
member 1ii g isted t he right—Teachers
1nutis nd agendas from Wh1Ch are regre— —“Co unity
mgga advisofy tummittee nteo jet embers
advis cQmm ee
Minutes %rom school board -Does tﬁl visory Yes No
meetings comm tt e rev1ew he - -
Iocal plan annua y’
-Does the advisory Yes No
commlttee dvise - -
ger ntendant an or
boar n the
eﬁuca ion needs o
¢ifted students?
4.2
Local gogram bu?get state- —Are state £ nds for the _ Yes No
tate allocation to ram use ¥ 2 -
g rogram éort those ac iv tves
‘ L cal ified in the Local

4.3

Local advisglg cogmittee -Has 1ngut from the Yes No
Minutes an gendas local V1sor committee -
333" gsegn rocegrogram
-Do foc T Svgsor Yes No

co ittee meetin
ect 8rogramm t1c

needs an ncerns?
4.5
Local Plan -Are the es and ram Staff
Program Guides/Handbooks r%ngESigl itiei —P 23 gais
ersonn reache
cl ear K define h—
Check the gersonne
fog whgm hey are
define
Program Guldes/Handb oks -Does t grogram ro- Yes No
Prodram Commu ues {brochures v1de clea mmunica- : -
new etters f ters) tion w1th schQol per-
Pemos 38 éoo ge sonnel onnel regarding the
n ong-and-short on —term ang short-
goa te goals o t e program?
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PROGRAM DOCUMENT REVIEW FORM
DOCUMENTS TO BE REVIEWED QUESTIONS TO BE ANSWERED

4.7
Pro r Communiques (brochures - s the program pro- Yes
siettera) @ ( 25e cieab™d mmunica- —
egﬁ g: g Paren{s ¢ tlon glth aregos
arent meetin ar he n
Sgudent and?or parent hnqdbook gg term gogl
e program
4.8
Program Guides/Handbooks -Does the program ro- __Yes
Program Communique. (bro- vide clea Tm ca-
chires, news T ters, etc ) tion o schoo gersonnel
Memos to schoo aRersonng regar g grogr m pro-
regarding prograh procedures gra proc dure
4.9
Program CommuT gues (bro- —Do S the grogram ro- Yes
res, newsle ters, etc.) e clea mmunica- —
KGEHES FOr BEEE nectings  LAS"praqRaEoEtoERiiies
gugent ané/ T parent handbook prog - .
4.10
student ress reports -Does the pro ro- Yes
etters B gs from teachers Se cleag gmmun ca- -
garen 1on o) garep S regard—
Prog am Communiques (bro- ing stu nt progfess
es etc. in“the program®
Schequlé of parent/teacher
con erences
4.11
Local program budget -Is local su ort for Yes
Statemgntgof tat% alloca- the E p genced -
tion to local gifted program thro g oca Bglement
to program oudget?
4.13
Samolln of Per¥a3ent Records —Is effort made to goor- Yes
Samb 1n§ of Con entia ga wee:l gra -
Re¢o and sch oo s to grov1de
Individual /Group Educational CODtanltz g rams
Plans as students pr ss?
Schedule of cross grade meet-
én s of teachers to coor-
ate concerns between grades
schools.
4.15
Internal evaluation glan —Does a s¥stemat1c g Yes
Internal evaluation go for 1nte na evaluation —
Questlo nalres ata collec- exist
ets and other forms —Have refults from the Yes
re a d to internal evalua- erna evaluatlons of —
tion desi t e ag mpact
Program De cr1ptlon on p ogram ev lop ent?

1589
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PROGRAM DOCUMENT REVIEW FORM
DOCUMENTS TO BE REVIEWED QUESTIONS TO BE ANSWERED

4.16

Mlnutes of 8chool Boar? -Have evaluation results _ Yes _ No
Meet g ir which evalua- been comm nicate %n a —
sults were "resented. timelg meanin

tion r - U
gram de 151on

Minutes o adv;sor committee

r
r1nc1§a guger isory and makers gn as a ri-
rogga staf eetings’in ate, to thé comm ?
hi evaluation restilts
were presented.
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APPENDIX C-12
EXPERT REVIEW FORM
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EXPERT REVIEW FORM

‘ Directions:; This form should be c?mpleted b 1nd1v1dual
demonstratlng expertise in the 8 glft d 'ucat Te
documents to“be Yeviewed are suggeste ett co umn If

ot er avallab e ocuments rov1 the eva ugtor infQrmation
e o _the stated g“e tion, they should ke use then
éne 1n ©the: "Eomment sectioén of the uestlon 1
eV1 ence exists to make a lear deterwl n on iogtest on
s a

lease in 1cate that in the Comment sect on with 4
escrlgtlon of your flndlngs Do not attempt to answer the
question unless”evidence hds been found to 3upport your response.
DOCUMENTS TO BE REVIEWED: QUESTIONS TO BE ANSWERED:
1.6
Ma ualg frog tests used in -Are_testing and Yes No
t e ident 1cat18n rocess evaluative materials - -
g es use ) nondiscriminatory,
1 enti 1cation rocess, w1th culturally and
ccom I uals or racially?
escr pt ve in ormation.
COMMENTS :
1.8
Identifi atlon component of -Are identifjcation_ Yes No
P%gca ; criot ¢ cr1ter a %n tggoge ures —
ion _of areas S eC1 c to es of
g yBes of dellvery gg tedness being P
systems used ssessed?

-Are identifjication
criteria an rocedures
specific to the Srggram

in each area of giftedness
served?
COMMENTS :
2.6
Pro ram description og areas -Are the program Yes No
d and t es of delivery delivery Z tems — —
systems used aggroprlat to _the
as o giftedness
served?
COMMENTS :
Cu riculum Goals from Local -Are_instructional Yes No
f goals clearly specified? -

Currlculum Guides
Program Description -Are currlculum oals
gp riate to the areas
tedness served?

COMMENTS :
3.4
Wr tten cr1ter1a for selection -Are criteria clearly Yes __ No
g 2% ers to work with establlsbe og -
eg 1e stude g selectin ac egs who
Job descriptiong for teachers wor wit enti ied
wor 1ng with identified entg?
students —If Yes”, are these _Yes __No

criteria appropriate?
COMMENTS : iteria approp
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INSTRUCTIONAL METHODS RATING SCALE

To the Observer: The rat%n scale below should Le based on a
comEOS1te og informati §m classrooms observations, reviews of
student products, and a conference with the teacher.

Each gbservatlon should involve a minim f th1rtZ 830) minutes.
ition o obserV1n rnstguctlona activities and teacher
h viors, OShe obs rxgrrs oui seek opportunities to examin
r

stu ent cts o f f assr 1s .ays, gitructlona
materials an otﬁer ava1 a e evidence of the'fo OW1ng
eva uatlon items. nfe ence with the teacher shoQild be used
to obtain in ormatl n re ate ?als an ec ives,
retestlng omewo ass1gnments, term ojects, ‘and any
g%r str ée 1es the teacher may use prov e appropriate
ifferentiat
Please use the follQwin ga
1 strong eV1 enc th1s criterion
2 = some_&vi ce of this criterion
3 = little ev1 ence of this criterion
4 = no evidence of this criterior
1 2 3 4
2.1 Individual interests of gifted X X X X

stu dents are used constrictively
within 21 asgroog act1V1t1es or as
focus of individual work

2.1/ IndéV1dual ab111t1es of glfted X X X X
g ents are recog

addressed t rougg ss oom

activities or indiv Ua- work

2.2 glfferﬁnt ation of the content X X X X
or g students 1s evideit
thro gh classroom or individual
activities

2.2 ifferentiatiin of the process X X X X
Instructjiona ang student
rocessesz g ted students
s eviden thro g classroom
or individual acfivities.

rou
ac

sSroom or

2.2 D1f§erent§atlon of the exgected X X X X
1V1t1es

gro ucts for %ﬁftid students is
élVl ua

2.2 Differentiation of the instruc- X X X X
tiona enV1 onment learnlng
g nte s ependent studg reas,
exi ih using_ resoflirces
is evi en throu lassroom or
individual activ t1es
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INSTRUCTIONMAL METHODS RATING SCALE

Please use the following scale:

= strong eV1dence of thlS ¢riterion
= some_évi ce of g criterion

ittle eV1 ence o t is criterion
no evidence of this criterion

BN

COHtinUltX of serxlces is evident X
across grade leve

The curglculum goals and objec- X

El"eé ¥n tﬁe EocdI*Ptan are™c"”

evi ent in the ¢ assroom

Estructlonul methods used X

S as? are agp riat or
oplng state riculum

Student assignme nd roduzts X

ggrgg ium goa eve oping

Suffic1§nt instructional time is X
IOVlie ? meet the instruc-
ional goals.

Therg is evidence that instruction X
is effective IT terms of the in-
stuctional goals.
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APPENDIX C-14
81AFF DEVELOPMENT QUESTIONNAIRE
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STAFF DEVELOPMENT QUESTIONMAIRE

Place an "X" beside the position you presently hold:

Gifted Program Staff
Principal
Clagsroom_Teacher
wuidance Personnel

—____ Supervisory
I. Fgr each of the following areas, please indigate the extent
of training you have had by using the following codes
% = more_than one college course related to this
= a college course in which this was the major focus
3 =a survei cgurse in _which this was_one toglc .
4 = a serie§ of staff develogment workshops telated to this
2 = one staff development workshop related to this
6 = conference yorkshops related to5 this
1 = other tralnlng
8 = no training rélated to this
state regulations _related to rograms for the gifted
— charagte 1st1cs_8f g;gted students
— procedures for identi ¥1ng gifted students
—___ instructional methods Ior “gifted students
—____ curriculum develogment f?r gifted programs
—__ guidance and counseling for qifted stddents )
R inistrative issues related to programs for the gifted
I

I. Place an X" beside the four characteristics below which Zou
think most consistently can be found in gifted individuals:

High Achieving

Courteous . .

Better retention of information

Inquisitive

Sense of Humor _

Interested in Everythlqg

Wllllngness,to Cooperat .

Long Attention Spah When Involved in an Arca of Interest

-

II. given the scenarios on the following page of activities
esigned for average students and those de51gned for gifted
studénts, to be conducted 51multaneou$l¥, rate _the extent to

which you feel the activity for the glf ed students is

appropriate by circling a number on fhe scale, from

a Erogrlate to inappropriate. Then, state your reasons for

your tesponse.
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STAFF CEVELOPMENT QUESTIONNAIRE

CLASSROOM #1:

Sgggagg Students: Solve the odd numbered subtraction problems on

Gifted Students: Solve all of the subtraction problems on page 87

ﬁPPROPRIATE

INAPPROPRIAT%

REASON FOR CHOICE:

CLASSROOM #2:

Average Students: List the rights ¢.aranteed through the Bill of
Right8 and explain each.

Gifted Stugents:_Examine each right guaranteed under the Bill of
nghts to determine if it should’or Should not be eliminated in
ouf modern day. Defend your position.

APPRCPPIATE INAPPROPRIATE
4 3 2 1

REASON FOR CHOICE:

CLASSROUM #3: Average Students: Aftef a study of a Medieval.
Period, build a replica of a Medieval Castie  from the materials

a;ven You. .
1f§§d Students: Create a sketch or model of a drawbridge that

wou suggort as much weignt as possible, yet be lifted as easily
as possible.

APPROPRIATE INAPPROPRIAT%
4 3 2

REASON FOR CHOICE:

CLASSRO M #4:
Average Students: Complete the given worksheet on measurement.

Gifted Students; Given a recige for making cookies, follcw the
recipe as stated, measuring cavrefully.
QPPROPRIATE 3 . INAPPROPRIAT%
REASON FOR CHOICE:
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STAFF DEVELOPMENT QUESTIONNAIRE

lace "S" beside the jtems_below which are reflected in

tate Efansfcr Eﬁe Gi?;eé. Place_an nLﬁ beside the items
which are ref ecteqd in the Local Plan for the glfted.
items may require "s" and "y SOome may requiré& neither.)

Stgdents Salented in Psychomotor Ability may be identified
and serve

Clear cEi-off core§ are give: for students being identified
as intellectually gifted.

Students must be identified and served in all areas of
giftedness

Musical%x-talented students are identified and served under
this definition.

AlLocal Advisory Committee must serve to review the local
plan.

or sqQme areas of giftadness, a single criterion may be used
- for igentificat?on? !
The goncegt of individualizatign is of major importance in
— meeting the needs of the gifted.

PFgg' s mast focus on the stated interests of identified
girted students., .

Parents must serve on the Local Advisory Committee.

State funds for gifted programs may be-used in any manner
that benefits igteg stgéegts, whezher\BQECI%lcaTXY outlined
in the Local Plan or not. i

n2ferral~ for students being congidered for identification
— must come from more than oné source. ) A S N

—— TOCSTRERSed #5.°BRiFeacRE i iedasdicatign tn Shronquy

Stalf development activities relating to the gifted program
— involve the instructional personne nly.

Individual Educagional Plans must be submitted for every
— identified gifted student.

?ifted students_must be grouped with other gifted students
Oor provision of services.

Two major rogram_deliverg sZstems have been approved for
— used withinh tRe gifted prdgram.

Id% t&ficatiog criteria may vary, depending on the area of
— giftedness being assessed.

1 BEST COPY AVAILABLE
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